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INTRODUCTION 
 
 

The following manual is a result of a project, called Art Fusion, which brought together 
organisations and young people from African and European continent with an aim to engage 
participants from different cultural backgrounds in a global education process with the use 
of participative art methods, creativity workshops and musical pedagogy. The project is 
funded by Youth in Action Programme and includes the following four organisations: Zavod 
Voluntariat (Slovenia), ADA-Togo (Togo), Embracing Hidden Talents Network (Ghana) and 
A.R.T. Fusion (Romania).  
 

The aims of the project Art Fusion are the following: 
 

 Creation a sustainable network of organisations, which will encourage new connections 
between different partners and organisations from the African and European continent.  

 Exchange and development of good practices and work tools in the field of global education; 
social inclusion, youth participation, cultural diversity, inclusion of young people with fewer 
opportunities, sustainable development, climate change, migrations, combating poverty and 
social exclusion and Millennium Development Goals, creativity, participative art and art 
pedagogy. 

 Education of youth workers and youth leaders on the topics of global education, social 
inclusion, youth participation, creativity, participative art and art pedagogy.  

 Promotion of active participation as a tool for combating social injustice, division and 
prejudices. 

 Fostering participation of young people with the emphasis on participation of young people 
with fewer opportunities. 

 Development of the spirit and culture of respect between individuals, promotion of the respect 
and rights of people, who live in the conditions of deprivation, poverty and social exclusion. 

 Raising awareness of the importance of active participation of young people, both inside their 
local community and on a global level and stressing the importance of active, global 
citizenship in combating poverty and social exclusion and the importance of fostering Euro– 
African dialogue in the youth field.  
 

 
One of the results of the project is the following Manual for Youth Workers and Trainers. The 

manual includes guidelines for successful implementation of workshops, examples of good 
practices, practical examples of workshops, team building activities, participative art 
workshops and art pedagogy workshops on topics such as cultural diversity, inclusion of 
young people with fewer opportunities, sustainable development, climate change, 
migrations, combating poverty and social exclusion and Millennium Development Goals. 
Creative art pedagogy will emphasis indigenous art, ethnical music and other traditional art 
forms, and will use these as a methodological tool for the start of a process of global 
education, cultural exchange, intercultural dialogue and strengthening of the dialogue 
between Africa and Europe.  

 
The following resource manual contains a range of activities including games, role play 

activities, small and large group work activities, art-based activities and stories and serves as 
a good base for youth workers and trainers who train volunteers, going on volunteer work in 
the countries of the “Global South”.  
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The manual is divided into three main sections.  
 
 

 
The first section, entitled The Basics of Development Education, uses a number of 

practical tools and methodologies to introduce the topic of development education, how it 
emanates from the concept of development and how it is related to intercultural education. 

 
The second section, entitled European Awareness and Euro-African dialogue, is focused 

on understanding global interdependencies in today‟s world and aims at critically looking at 
the European awareness on issues and situations in Africa by deconstructing images and 
messages about Africa in Europe. 

 
The last, third section, entitled Interactive drama based exercises, provides a short 

introduction in the area of participative arts and a set of exercises and education activities 
that could be easily applied by youth leaders on any topic that is relevant for debate, analyse 
and in-depth understanding. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 5 

Section 1: THE BASICS OF DEVELOPMENT EDUCATION 
 

Prepared by: Max Zimani (Zavod Global) 
 
The first section explores the basics of development education using a number of practical 

tools and methodologies to introduce the topic and links the topic to intercultural education. 
 
 The film, The Power of an Illusion, questions the very idea of race as biology, suggesting 

that a belief in race is no sounder than believing that the sun revolves around the earth. Yet 
race matters and lives with us. Just because race doesn't exist in biology doesn't mean it isn't 
very real, helping shape life chances and opportunities. In the following section we explore 
the social aspects of race, how the idea of race originated (in the USA), we look at 
institutional racism and finally concluded with some ideas on how to confront racism. 

 
Stereotypes and prejudices are also a part and parcel of everyday life. The second part of 

this section exposes some stereotypes about Africa and challenges participants to reflect 
more and confront their own stereotypes.  

 
The first section is divided into four parts:  

 Introduction 

 Development Education Primer 

 Racism and Stereotypes 

 Evaluation 

1.1 Introduction 

 

Name of Activity Getting to Know each other 

Aim To enable participants to know each other and loosen up 
Time 10 min 
Materials  pen, paper 
What to do Participants sit in pairs and introduce each other in turns. They then introduce 

their partner to the entire team.  
In so doing, at least the following information should be provided: 

 Name and surname 

 Meaning of name 

 Organization 

 Purpose of attending the workshop 

 

Name of Activity Rules of the Game 

Aim To define what is important as a group to guide us through the workshops 
Time 15 min 
Materials  flipchart, markers 
What to do Participants brainstorm about what they consider to be important workshop 

rules. Each participant is encouraged to propose a rule. If a rule is not explicitly 
opposed, then it is assumed to be accepted to clarify participants' expectations 
towards the content, methods, trainer and themselves 
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Name of Activity Expectations 

Aim To clarify participants' expectations towards the content, methods, trainer and 
themselves 

Time 5 min 
Materials  flipchart, markers, post-it pads 
What to do Participants write down their expectations towards the content, methods, and 

trainer on a post-it pad and paste it on a flip chart. 
After each participant has written down their expectations, the facilitator quickly 
goes through them so that they become „team‟ expectations 

 

Name of Activity What is Development? 

Aim To get participants to reflect on development. To familiarize participants with 
some common themes in the development discourse (trade vs. aid) 

Time 30 min 
Materials  flipchart, markers 
What to do Participants are divided into three groups, cotton, bananas and coffee. Each 

group brainstorms for 15 minutes as to their understanding of what 
development means to them. Where they do not have answers, they can also 
pose questions. At the end the group prepares a short presentation on its 
findings. 
After the brainstorming session, each group picks an individual, who then 
presents group ideas to the entire team. This is followed by a short summary by 
the facilitator and a presentation of some widely used definitions of 
development: 
 

Raising of national income 
Development therefore means modernisation, and modernisation means 
pursuing industrialisation and economic development. Modernisation is often 
equated with westernisation, because it uses western industrialised democracies 
as its model.  
(Based on Rostow‟s „Stages of Economic Growth‟, described in „80:20, 
Development in an Unequal World‟, p. 34)  
 

Raising of human development: life expectancy, health, housing, education. 
„The basic objective of development is to create an enabling environment for 
people to enjoy long, healthy and creative lives‟  
(UNDP, HDR 1990, p. 9)  
 

Development as a process of expanding the real freedoms that people enjoy’ 
Empowerment of people living in developing countries to take control of their 
future and choose how they want to live.  
(Amartya Sen, 1999, „Development as Freedom‟, p. 36.) 

1.2 Development Education Primer 

 

Name of Activity Global Village 

Aim To introduce participants to inequalities in the world as an opener to a 
discussion on the need for development education 

Time 30 min 
Materials  flipchart, markers 
What to do Participants are divided into three groups, cotton, bananas and coffee. Each 
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group brainstorms for 15 minutes as to their understanding of what 
development means to them. Where they do not have answers, they can also 
pose questions. At the end the group prepares a short presentation on its 
findings. 
After the brainstorming session, each group picks an individual, who then 
presents group ideas to the entire team. This is followed by a short summary by 
the facilitator and a presentation of some widely used definitions of 
development. 
Imagine a tiny village of 100 people, where the demographics of the village 
mirror the demographics of the world‟s 6.8 billion people.  
Here‟s what that village would look like today (2011): 

Language 
14 people speak Mandarin  
6 speak Hindi  
6 speak Spanish  
6 speak English  
… 

 
Continents 
60 people live in Asia 
15 people live in Africa 
11 people live in Europe 
8 people live in Latin America and the Caribbean 
5 people live in North America 
1 person lives in Oceania            

 
Source: Population Division of the Department of Economic and Social Affairs of the United Nations 
Secretariat (2009), World Population Prospects: The 2008 Revision, http://esa.un.org/unpp. 

 
Wealth distribution 
Richest 1 person controls 40% of total wealth controls  
Richest 10 people control 85% of total wealth 
Poorest 50 people control 1% of total wealth 

 
Share of global wealth in 2010: 
Asia: 22% 
Africa: 1% 
Europe: 32% 
Latin America and the Caribbean: 13% 
North America:31% 
Oceania:1%            

Source: Credit Suisse Global Wealth Databook, Shorrocks/Davies/Lluberas. 

 

Name of Activity GDP as a measure of economic health 

Aim For participants to realize that GDP is not the most appropriate measure of 
wealth and that there are alternative approaches 

Time 20 min 
Materials  printed text sheets 
What to do Brainstorm with participants on the appropriateness of GDP as a measure of 

wealth. Have participants in pairs read the provided text. After reading and 
analyzing it the trainer opens a group discussion to establish ways of measuring 
wealth.  

 

http://esa.un.org/unpp
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WHY GDP IS AN INAPPROPRIATE MEASURE OF ECONOMIC HEALTH 
 
Source: http://globalexchange.org/campaigns/econ101/gdp.html 
 

The Gross Domestic Product (GDP) is perhaps the most widely used indicator of economic growth 
and well-being. The World Bank has called it "the main criterion for classifying economies." 
According to conventional wisdom, what is good for the GDP is good for the nation; as the GDP rises, 
so do our fortunes. But what does it actually measure?  
Simply put, GDP is the total value of all products and services bought and sold, a measure of money 
changing hands. It is a misleading yardstick of true progress for many reasons, most of which fall 
under three major categories:  
The GDP makes no distinction between productive and destructive activities. While a realistic 
measure of progress would separate costs and benefits, the GDP places a positive value on all 
transactions and adds them to the total. Illness, crime, and natural disasters all cause the GDP to 
increase, as money is spent to treat the sick, jail prisoners, and repair the damage. In this way the 
GDP rises even as the quality of life declines.  
The GDP has no way of assessing the value of natural resources until they enter the monetary 
economy, or in other words, are consumed. The trees in an old-growth forest that provide numerous 
services to humans and animals alike are worth nothing to the GDP until they are cut down for 
timber, at which point the GDP has no way of accounting for the loss of their services. By celebrating 
consumption rather than conservation, the GDP encourages the unsustainable depletion of finite 
resources.  
The GDP completely ignores all activities and services that have no price attached to them. Essential 
functions performed by the family, community, and volunteers, such as housework and child care, 
don't count in the GDP. When these services have to be paid for because people no longer have time 
for them, the GDP goes up -- putting a positive value on the erosion of the social fabric.  
In short, the GDP values growth at all costs over the things that really matter to people, such as 
clean air and water, a healthy and safe community, and the free time to enjoy them. The continued 
rise of the GDP is no longer something to cheer about, and it is past time to establish a new way to 
measure our progress.  

 

Name of Activity 17 (camels) 

Aim To energize the participants and stimulate debate 
Time 5 min 
Materials  none 
What to do Participants are asked to answer the following quiz: 

A father dies leaving instructions that his 17 camels are to be split up between 
his 3 sons as follows: 

 Half the camels are to go to the eldest son 

 A third of the camels are to go to the middle son 

 A ninth of the camels are to go to the youngest son 
 
Failing to think of a way of carrying out split, they sought help from their wise but poor 
uncle. Their uncle arrived on his tatty old camel. He said, "I'll lend you my camel, then 
you'll have 18, and you should be able to divide them up without difficulty." So the 
eldest son chose his 9 camels, the middle son chose his 6, and the youngest chose his 2 
camels. The uncle then got back on his camel (which no-one wanted) and went home. 

 

 

 

http://globalexchange.org/campaigns/econ101/gdp.html
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Name of Activity Development Education Key Elements 

Aim To define and understand the critical components of development education: 
Knowledge & Understanding, Values & Attitudes and Skills 

Time 30 min 
Materials  none 
What to do Divide the participants into three groups. Group Cotton brainstorms on the 

knowledge and understanding required for development education to be 
effective. Group Banana brainstorms on the skills required for development 
education to be effective while the Group Cocoa brainstorms on the Values and 
attitudes necessary for development education to be effective. 
After the group brainstorming sessions, each group in turn presents its findings 
while the floor is opened for other participants to contribute. 
The facilitator then quickly goes through the prepaid points, just to put things in 
to perspective and ensure that any missed points are captured. 

 

Key components of Development Education 
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Knowledge and understanding 

 
Skills 
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Values and attitude 

 
  

Name of Activity Shosholoza 

Aim To energize the participants and stimulate teamwork. To open up the debate on 
migration 

Time 10 min 
Materials  none 
What to do Participants are taught how to sing the song Shosholoza, from Zimbabwe. 

Shosholoza is a traditional Zimbabwean Ndebele folk song. The word 
'Shosholoza' means 'Go forward' or 'Make way for the next man'. It is now 
widely sang in Southern Africa.  
The song is believed to have been sung by migrant workers from north of the 
South African border, including Zambia, Malawi, Mozambique and Botswana 
who travelled on a train from Bulawayo in Zimbabwe to South Africa to work in 
mines and other industries. 
 
LYRICS: 
Shosholoza Lyrics in Zulu 
Shosholoza 
Ku lezontaba 
Stimela siphum' eZimbabwe 
Wen' uyabaleka 
Wen' uyabaleka 
Ku lezontaba 
Stimela siphum' eZimbabwe 
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Name of Activity Differences and Similarities of Development and Intercultural Education – 
Group Exercise 

Aim To clarify the differences between development and intercultural education. To 
deepen participants‟ understanding of key development education concepts 

Time 20 min 
Materials  none 
What to do The various phrases below relating to development education and intercultural 

education are shuffled and each group receives a complete set of the phrases. 
Their task is to separate development education related phrases from the 
intercultural ones. The groups are asked to quickly present their findings, after 
which the definitions below are provided to them for comparison. 
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1.3 Racism and stereotypes 

 

Name of Activity Race: The Power of an Illusion 

Aim To challenge our common sense assumptions that human beings can be bundled 
into three or four fundamentally different groups according to their physical 
traits. To uncover the roots of the race concept, the science that legitimated it, 
and how it came to be held so fiercely in the western imagination. To uncover 
how race resides not in nature but in politics, economics and culture and reveal 
how social institutions "make" race by disproportionately channeling resources, 
power, status and wealth to white people 

Time 60 min 
Materials  three laptops with internet access and speakers 
What to do Participants will be divided into three groups. Each group will be asked to 

carefully watch and analyze one of the following movie trailers: 

 The Difference Between Us  

 The Story We Tell  

 The House We Live In  

 
After the analysis, a member of the group will be asked to present the gist of the 
movie to the class for discussion. 
Additional material will be provided for the exercise. 

http://www.youtube.com/watch?v=V9YMCKp5myI&feature=player_embedded
http://www.youtube.com/watch?v=4UZS8Wb4S5k&feature=related
http://www.youtube.com/watch?v=mW764dXEI_8&feature=youtube_gdata_player
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EPISODE 1: The Difference Between Us 
   

Everyone can tell a Nubian from a Norwegian, so why not divide people into different races? That's 
the question explored in "The Difference Between Us," the first hour of the series. This episode shows 
that despite what we've always believed, the world's peoples simply don't come bundled into distinct 
biological groups. We begin by following a dozen students, including Black athletes and Asian string 
players, who sequence and compare their own DNA to see who is more genetically similar. The 
results surprise the students and the viewer, when they discover their closest genetic matches are as 
likely to be with people from other "races" as their own. 
Much of the program is devoted to understanding why. We look at several scientific discoveries that 
illustrate why humans cannot be subdivided into races and how there isn't a single characteristic, 
trait - or even one gene - that can be used to distinguish all members of one race from all members of 
another.  
 
HUMAN VARIATION 
Modern humans - all of us - emerged in Africa about 150,000 to 200,000 years ago. Bands of humans 
began migrating out of Africa only about 70,000 years ago. As we spread across the globe, 
populations continually bumped into one another and mixed their mates and genes. As a species, 
we're simply too young and too intermixed to have evolved into separate races or subspecies. 
So what about the obvious physical differences we see between people? A closer look helps us 
understand patterns of human variation: 
In a virtual "walk" from the equator to northern Europe, we see that visual characteristics vary 
gradually and continuously from one population to the next. There are no boundaries, so how can we 
draw a line between where one race ends and another begins? 
We also learn that most traits - whether skin color, hair texture or blood group - are influenced by 
separate genes and thus inherited independently one from the other. Having one trait does not 
necessarily imply the existence of others. Racial profiling is as inaccurate on the genetic level as it is 
on the New Jersey Turnpike. 
We also learn that many of our visual characteristics, like different skin colors, appear to have 
evolved recently, after we left Africa, but the traits we care about - intelligence, musical ability, 
physical aptitude - are much older, and thus common to all populations. Geneticists have discovered 
that 85% of all genetic variants can be found within any local population, regardless of whether 
they're Poles, Hmong or Fulani. Skin color really is only skin deep. Beneath the skin, we are one of 
the most similar of all species. 
Certainly a few gene forms are more common in some populations than others, such as those 
controlling skin color and inherited diseases like Tay Sachs and sickle cell. But are these markers of 
"race?" They reflect ancestry, but as our DNA experiment shows us, that's not the same thing as race. 
The mutation that causes sickle cell, we learn, was passed on because it conferred resistance to 
malaria. It is found among people whose ancestors came from parts of the world where malaria was 
common: central and western Africa, Turkey, India, Greece, Sicily and even Portugal - but not 
southern Africa. 
 
CONFRONTING OUR MYTHS ABOUT RACE 
We have a long history of searching for innate differences to explain disparities in group outcomes - 
not just for inherited diseases, but also SAT scores and athletic performance. In contrast to today's 
myth of innate Black athletic superiority, a hundred years ago many whites felt that Black people 
were inherently sickly and destined to die out. That's because disease and mortality rates were high 
among African Americans - the cause was poverty, poor sanitation, and Jim Crow segregation, but it 
was easier for most people to believe it was a result of "natural" infirmity, a view popularized by 
influential statistician Frederick Hoffman in his 1896 study, Race Traits and Tendencies of the 
American Negro. 
Racial beliefs have always been tied to social ideas and policy. After all, if differences between groups 
are natural, then nothing can or should be done to correct for unequal outcomes. Scientific literature 
of the late 19th and early 20th century explicitly championed such a view, and many prominent 
scientists devoted countless hours to documenting racial differences and promoting man's natural 
hierarchy. 
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Although today such ideas are outmoded, it is still popular to believe in innate racial traits rather 
than look elsewhere to explain group differences. We all know the myths and stereotypes - natural 
Black athletic superiority, musical ability among Asians - but are they really true on a biological 
level? If not, why do we continue to believe them? Race may not be biological, but it is still a 
powerful social idea with real consequences for people's lives.  

 

EPISODE 2 : The Story We Tell," 
   

 

   

It's true that race has always been with us, right? Wrong. Ancient peoples stigmatized "others" on the 
grounds of language, custom, class, and especially religion, but they did not sort people according to 
physical differences. It turns out that the concept of race is a recent invention, only a few hundred 
years old, and the history and evolution of the idea are deeply tied to the development of the U.S.  
"The Story We Tell" traces the origins of the racial idea to the European conquest of the New World 
and to the American slave system - the first ever where all the slaves shared similar physical traits 
and a common ancestry. Historian James Horton points out that the enslavement of Africans was 
opportunistic, not based on beliefs about inferiority: "[Our forebears] found what they considered an 
endless labor supply. People who could be readily identified and so when they ran away they 
couldn't melt into the population like Native Americans could. People who knew how to grow 
tobacco, people who knew how to grow rice. They found the ideal, from their standpoint, the ideal 
labor source."  
Ironically, it was not slavery but freedom - the revolutionary new idea of liberty and the natural 
rights of man - that led to an ideology of white supremacy. Historian Robin D.G. Kelley points out 
the conundrum that faced our founders: "The problem that they had to figure out is how can we 
promote liberty, freedom, democracy on the one hand, and a system of slavery and exploitation of 
people who are non-white on the other?" Horton illuminates the story that helped reconcile that 
contradiction: "And the way you do that is to say, 'Yeah, but you know there is something different 
about these people. This whole business of inalienable rights, that's fine, but it only applies to certain 
people.'" It was not a coincidence that the apostle of freedom himself, Thomas Jefferson, also a 
slaveholder, was the first American public figure to articulate a theory speculating upon the "natural" 
inferiority of Africans.  
Similar logic rationalized the taking of American Indian lands. When the "civilized" Cherokee were 
forcibly removed from their homes in Georgia to west of the Mississippi, one in four died along the 
way, in what became known as The Trail of Tears. President Andrew Jackson defended Indian 
removal: it was not the greed of white settlers that drove the policy, but the inevitable fate of an 
inferior people established "in the midst of a superior race."  
By the mid-19th century, race had become the accepted, "common-sense" wisdom of white America, 
explaining everything from individual behavior to the fate of human societies. The idea found 
fruition in racial science, Manifest Destiny, and our imperial adventures abroad. In the new monthly 
magazines of the late 19th century and at the remarkable indigenous people displays at the 1904 
World's Fair celebrating the centennial of Jefferson's Louisiana Purchase, we see how American 
popular culture reinforced and fueled racial explanations for American progress and power, 
imprinting ideas of racial difference and white superiority deeply into our minds.  
"The Story We Tell" is an eye-opening tale of how deep social inequalities came to be rationalized as 
natural - deflecting attention from the social practices and public policies that benefited whites at the 
expense of others.  

 

EPISODE 3: The House We Live In 
 
If race doesn't exist biologically, what is it? And why should it matter? Our final episode, "The House 

We Live In," is the first film about race to focus not on individual attitudes and behavior but on the 
ways our institutions and policies advantage some groups at the expense of others. Its subject is the 
"unmarked" race: white people. We see how benefits quietly and often invisibly accrue to white 
people, not necessarily because of merit or hard work, but because of the racialized nature of our 



 17 

laws, courts, customs, and perhaps most pertinently, housing.  
The film begins by looking at the massive immigration from eastern and southern Europe early in the 
20th century. Italians, Hebrews, Greeks and other ethnics were considered by many to be separate 
races. Their "whiteness" had to be won. But who was white? The 1790 Naturalization Act had limited 
naturalized citizenship to "free, white persons." Many new arrivals petitioned the courts to be legally 
designated white in order to gain citizenship. Armenians, known as "Asiatic Turks," succeeded with 
the help of anthropologist Franz Boas, who testified on their behalf as an expert scientific witness.  
In 1922, Takao Ozawa, a Japanese immigrant who had attended the University of California, also 
appealed the rejection of his citizenship application. He argued that his skin was physically white 
and that race shouldn't matter for citizenship. The Supreme Court, however, decided that the 
Japanese were not legally white based on science, which classified them as Mongoloid rather than 
Caucasian. Less than a year later, in the case of United States v. Bhagat Singh Thind, the court 
contradicted itself by concluding that Asian Indians were not legally white, even though science 
classified them as Caucasian. Refuting its own reasoning in Ozawa, the justices declared that 
whiteness should be based not on science, but on "the common understanding of the white man."  
Next we see how Italians, Jews and other European ethnics fared better, especially after World War 
II, when segregated suburbs like Levittown popped up around the country, built with the help of 
new federal policies and funding. Real estate practices and federal government regulations directed 
government-guaranteed loans to white homeowners and kept non-whites out, allowing those once 
previously considered "not quite white" to blend together and reap the advantages of whiteness, 
including the accumulation of equity and wealth as their homes increased in value. Those on the 
other side of the color line were denied the same opportunities for asset accumulation and upward 
mobility. 
Today, the net worth of the average Black family is about 1/8 that of the average white family. Much 
of that difference derives from the value of the family's residence. Houses in predominantly white 
areas sell for much more than those in Black, Hispanic or integrated neighborhoods, and so power, 
wealth, and advantage - or the lack of it - are passed down from parent to child. Wealth isn't just 
luxury or profit; it's the starting point for the next generation.  
How does the wealth gap translate into performance differences? New studies reveal that when the 
"family wealth gap" between African Americans and whites is taken into account, there is no 
difference in test scores, graduation rates, welfare usage and other measures. It's a lack of 
opportunities, not natural differences, that's responsible for continuing inequality. Wealth, more than 
any other measure, shows the accumulated impact of past discrimination, and shapes your life 
chances.  
"Colorblind" policies which ignore race only perpetuate these inequities. As Supreme Court Justice 
Harry Blackmun wrote, "To get beyond racism we must first take account of race. There is no other 
way." As The House We Live In shows us, until we address the legacy of past discrimination and 
confront the historical meanings of race, the dream of equality will remain out of reach.  

 

Name of Activity Did he do it? 

Aim To explore stereotypical beliefs about Africa. 
Time 20 min 
Materials  Slide show.  
What to do The slide show takes images of African cities, people, and other images not 

commonly seen in the media when discussing Africa. Our assumption is that 
Western media and education has not given them enough images like this for 
them identity them as African. 
Participants are divided into three groups and asked to respond to the questions. 
It is hoped, that if we test them in this way, we will get a response that is less 
influenced by what they perceive to be the questioner‟s intention or their own 
self-conscious editing. 
This slide show, therefore, provides simple statements in order to keep the intent 
as hidden as possible, and asks the participant to match the statement with the 
image. Only up to 25 sec is given per slide so that the participants can provide 
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their less conscious, less inhibited, momentary response under pressure. Our 
assumption is that this first quick response will give us a more „objective‟ insight 
into how they see Africa, and therefore how Africa has been constructed in the 
media. 
The responses from the individual groups are then written down on a flip chart 
and analyzed in a group discussion. 

 

 
 

Name of Activity Did he do it? 

Aim To explore stereotypical beliefs about Africa. 
Time 20 min 
Materials  movie  
What to do Watch a 2.52 min movie called Bar España (Director: Sussi Gozalvo).  

The story goes like this: an old lady enters a bar and orders some soup. She sits 
down, hangs her handbag on the chair and starts eating her soup. She leaves her 
table to pick up some tissue paper. Upon returning to continue eating her soup, 
she notices that a young African is serving himself with her food.  
At this point we stop the movie and ask students, if he did it 
We then continue the movie to the end and open up a discussion on stereotypes 
in everyday life. 

 

Name of Activity Tell it like it is 

Aim To stimulate debate on stereotyes and the portrayal of the other in media. To 
highlight the value of balanced media portrayal. 

Time 30 min 
Materials  presentation  
What to do This is an opener to the messages and images workshops the following day. Give 

a 'fake' presentation to participants on how Slovenia is portrayed in foreign 
media (by a fake Kinana from Tanzania). The presentation is based on facts most 
of which are likely to be interpretted negatively by the participants. After the 
short presentation, particioants are asked to comment. 
They are then divided into two groups and asked to provide their own 
presentations of Slovenia to the team – one exclusivey positive and one 
exclusively negative. The positive and negative properties are juxtapositioned, 
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creating an entirety or a picture that is closer to reality than either the only 
positive or the only negative one 

 

1.4 Evaluation of Activities 

 

Name of Activity Evaluation 

Aim To evaluate the workshop.  
Time 5 min 
Materials  post-it ads 
What to do Participants are asked to fill out post-it ads and paste them on a flip chart under 

different headings: 

 How you feel:  
What are you taking home with you? 

 What we need to improve on? 

 What we missed? 
Their responses are then quickly reviewed and the most important read out. 
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Section 2: EUROPEAN AWARENESS AND EURO-AFRICAN 

DIALOGUE 
 

Prepared by: Maja Dolinar (Zavod Voluntariat) 

 
Images and messages influence how people think and behave. They affect what we 

believe and how we act towards each other, including towards people from different parts of 

the world. This resource pack aims to help us look beyond the images and messages we 

receive about the „Global South‟, to develop critical thinking skills, to analyse what the 
reality of development might be and to ask why, and lastly to get a clear understanding of 

the interconnectedness of today‟s world.  

 
What is Africa? Africa is the second largest continent both in terms of land area and 

population, but it is the poorest and least developed of them all. Many people in the Western 

world generally display a significant lack of knowledge about Africa. They have never 
visited Africa and most certainly, they never will. Yet in their minds, most of them have 

certain images of Africa that they hold to be “true” or “real”. They possess these images 

courtesy of the Western media through its representations of Africa – via television 
programs and documentaries, the movie industry, the Internet, as well as the print media 

including the newspapers, magazines, journals and books. 

 
The popular images of Africa in the West include the “dark continent” characterized by 

primeval irrationality, tribal anarchy, civil war, political instability, flagrant corruption, 

incompetent leadership and managerial ineptitude, hunger, famine and starvation as well as 
rampant diseases, especially AIDS. Africa is seen as a homogenous entity comprising of 

uncivilized and heathen peoples who are culturally, intellectually, politically and technically 

backward or inferior, who are incapable of governing themselves, or at least embracing 

democratic principles of governance. The African continent is depicted as the “dependent 

Africa”, “crisis driven Africa and “hopeless” or “pitiable Africa”. Without exception, the 

images have been negative and then sensationalize the “dark” side of Africa. Ever since the 
slavery and colonial times, such images of Africa have persisted in the West and they still 

permeate the perspectives taken by the powerful Western media personified by editors, 

journalists, politicians and even academics. So much so that within the past decade, we have 
seen parts of the Western media campaigning for the re-colonization of Africa, arguing that 

“/…/ the factors which will permit the revival of colonialism are in place”. 

 
There is an important relationship between past colonial images and the way we 

understand „the Other‟ in everyday discourses today. Edward Said discussed this process as 

„orientalism‟ and analyses the ways I which the Oriental subject was constructed within the 
colonialist discourses of differences. We are continually in a process of representing and 

constructing the Global South through visual images, language and discourses. Some argue 

that these constructions are part of a system of representation, which has roots in historical 
processes of colonialism (Hall 1996, 1997). The ways that contemporary images of the 

„Southern Other‟ are constructed, and how we interact with these images, are very much 

related to past colonial images of places and people in the global South.  
 

Related to historical colonial relationships is the idea of trusteeship: the 19th century 

resolution to the problem of how to achieve progress was that “those who took themselves to 
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be developed could act to determine the process of development for those who were deemed 

to be less-developed” (Cohen and Shenton, 1996). Today, a tension exists between 

reproducing older colonial patterns of dependence and attempting to do development in 
global South: while there are attempts to engage with poverty in ethical ways, some argue 

that the NGO aid structures have replaced past colonial relationships with a new version of 

trusteeship, in which “the means of development are entrusted to „developers‟” (Cohen and 
Shenton, 1996) and control over patterns of development is still primarily based in the North. 

NGOs have attempted to engage with this critique though models and practices that are 

based on empowerment. But to what extent do the discourses that are being produced 
through NGO publications a notion of development that hinges on trusteeship – the intent of 

one to act on behalf of another? 

 
Images of the South also provide a clear idea of what is true about the developing world 

to a Northern audience. This idea of truth is related to issues of power: who has the power to 

create these images, and who has the power to set the terms of the debate? Essentalized 

images of the South not only erase the great diversity within society, they also lead to 

essentialized approaches to development.  

 
The second section is divided into five parts.   

- Global Interdependencies relates to how the world today is interconnected on different 

levels and wishes to expose that the distribution of commodities are not always 
equal.  

- Development & Inequality introduces the concept of international development and the 

Millennium Development Goals (MDGs) and more carefully looks at migration issue 
as an example of a paradox that lies behind European polices, which on one hand aim 

to support development of Africa by providing humanitarian and development aid, 

and on the other hand, by increasing border control preventing people from Africa to 
come to Europe.  

- The Impact of Images and Messages looks at the effects that the images and messages we 

receive have on our thoughts and actions. 
- The Images and Messages in an Unequal World, looks at the links between the images 

and messages we receive and global inequality. 

- Evaluation of Workshop, with a few suggestions on how to evaluate the work, as 
monitoring changes in attitudes and opinions among the group is crucial for 

measuring the impact of development education in youth work.  
 

Addtitional Resources on Development, Poverty and Representation 

 

Bracking, Sarah. (2005). “Guided Miscreants: Liberalism, Myopias, and the Politics of Representation.” World 
Development 33(6): 1011-24. 

 
Cohen, M. P. and Shenton, R. W. (1996). Doctrines of Development. London: Routledge Press.  

 
Hall, Stuart. (1996). “The West and the Rest: Discourse and Power.” In: Hall, Stuart, et. al., eds. Modernity: An 
Introduction to Modern Societies. Cambridge: Blackwell.  

 
Hall, Stuart. (1997). “The Spectacle of the „Other‟.” In: Hall, Stuart, eds. Representation and Signifying Practices. 

London: Sage Publications.  
 
Hickey, S. and Bracking, S. (2005). “Exploring the Politics of Chronic Poverty: From Representation to a Politics of 
Justice.” World Development 33(6): 851-65. 

 
Mercer, Claire et. al. (2003). “Towards a Critical Political Geography of African Development.” Geoforum 34(4): 419-

36. 
 
Said, Edward. (1978). Orientalism. New York: Pantheon Books.  
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2.1 Introduction to the Workshop 

 

Name of Activity Icebreaker: Catch the World! 

Aim To break the ice socially and get to know the participants. To illustrate 
interdependence.  

Time 10 min 
Materials  inflatable globe 
What to do You will need an inflatable globe. Throw and inflatable globe to a participant. 

Ask them to say their name and where they are from (if they are from different 
parts of the country). They should point to one place on the globe and say one 
connection which they feel they have with it - participants may have visited the 
place or received a postcard from the area (tourism), or perhaps they have 
enjoyed food the from the country (trade), or they may have watched a television 
programme or heard music from the country recently. Participants then throw 
the globe on to someone else until everyone has had a chance to say something 
and a web of connections has emerged.  
Discussion points: This activity could lead on to a more general discussion of the 
links between the participant‟s own local areas and the localities in the South and 
North, highlighting the issues of interdependence. 

2.2 Global Interdependencies 

 

Name of Activity Good Globe, Bad Globe 

Aim That young people explore the positive and negative effects of globalisation. 
Time 30 min 
Materials  Old newspapers/magazines, flipchart paper, markers, glue 
What to do Begin by handing out copies of the „Find someone who…‟ list. The participants 

have 5 minutes to complete the list. The winner is the person who interacted 
with the most other people. 
Split into small groups. Give each group a sheet of flipchart paper and a marker. 
Explain that they are to draw a line down the middle of the paper and write 
positive on one side (at the top) and negative on the other. Share out the 
newspapers and magazines. The groups look for images, headlines or stories that 
highlight the increasing connections between people, locally and globally, and 
cut them out. The groups decide if the examples are positive or negative and 
stick them into the appropriate column.  
After 15 minutes, ask each group to present their displays. What issues have the 
displays in common? How were the positive issues similar? How were they 
different? What about the negative issues? 

 
Find someone who… 

 Has travelled to another country.   

Friend:______________ Country:_______________ 
 Is wearing something made in another country.  

Friend:______________ Country:_______________ 
 Can draw the flag of another country.  

Friend:______________ Country:_______________ 
 Can speak a few words in the language of another country.   

Friend:______________ Country:_______________ 
 Ate food recently that comes from another country.  

Friend:______________ Country:_______________ 
 Owns a CD or cassette with music from another country.   

Friend:______________ Country:_______________ 
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 Has a friend or family member living in another country.   
Friend:______________ Country:_______________ 

 Can name a sportsperson from Asia, Africa or Latin America.    
  Friend:______________ Country:_______________ 

 Has seen a news story recently about Asia, Africa or Latin America.   
Friend:______________ Country:_______________ 

 

 

Name of Activity Chains of Justice 

Aim To highlight how products bought in the Global North have links to Injustice in 
the Global South.  

Time 30 min 
Materials  photocopies of the labels, scissors 
What to do Copy each link of the chain onto a sticky label or post it note. Break into groups 

of six. Stick the label onto the participants‟ forehead. Explain that they have one 
link of a chain of events. Their task is to line themselves up from the first link to 
the last. The chains show how people in the North can be connected to people in 
the Global South.  
Ask if they found it easy to make the chain? Did any link stand out or surprise 
them when they were doing this? Was there anything unfair in the chains? What 
could be done to try and change the situation? 

 

Chain 1: Chain 2: Chain 3: 

Mark eats muesli for breakfast 
every morning. The muesli 
contains nuts and figs. 

Emma likes the latest phone, she 
gets a new one each year. Mobile 
phones need the mineral »coltan«.  

Ciaran loves Chinese food. His 
favourite dish is Shrimp fried rice. 

The figs were grown on land which 
is occupied by Israeli people. 

80% of the world's coltan is found 
in the Democratic Republic of 
Congo which has a trade deal with 
the EU.  

Over a quarter of all shrimp is now 
farmed so they can keep up with 
the demand. 

Israel has moved into Palestinian 
territories against international law. 
The EU continues to trade with 
Israel for many products including 
figs.  

The eastern Democratic Republic of 
Congo is in civil war, many armies 
are fighting for control of the area.  

To support the demand in Europe, 
the EU negotiates for the cheapest 
shrimp from countries like 
Ecuador.  

Palestinian people are forced off 
their land by the Israeli army.  

The armies use the profit from the 
coltan mines to fund their wars. 

To sell more shrimp, businesses 
clear the trees along the coast to 
make more shrimp farms.  

Mohammed gets beaten and 
imprisoned for fighting back and 
throwing a stone at a soldier.  

Philippe is 13 and works in the 
mines where over 1 in 3 of the 
coltan miners are children.  

Emilia was born on this land, but 
now she has to move to make way 
for new farms.  

His education suffers because his 
prison does not provide any 
education for children. 

The coltan miners buy their food 
from local traders. Sometimes the 
traders sell animal meat which can 
include the lowland Gorilla, an 
endangered animal. 

The shrimp farm pollutes the sea 
and there's no fish for Emilia‟s 
community and now she must 
work in the shrimp farm to survive.  

2.3 Development and Inequality 

 

Name of Activity Development is… 

Aim Introduction to the priorities of international development based on the 
Millennium Development Goals (MDGs). 

Time 40 min 
Materials  copies of the diamonds below (one copy of 9 diamonds per group), 
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Agree/Disagree Signs 
What to do Part 1 (10 min): Create an agree sign and a disagree sign. Stick the signs at 

opposite ends of the room. Explain to the large group that you will read out a 
series of statements. Based on whether they agree or disagree they should move 
towards that end of the room. If they are undecided/don‟t know they can stay in 
the middle of the room. There are ten suggested statements below, but you can 
use more or less, depending on your group and if you want to have a discussion 
around any particular statement.  

 Development is about everyone having washing machines, cars, TVs etc.  

 Development means living in peace  

 Charity is the best way to get rid of poverty in the Global South  

 ______________ is a rich country  

 The biggest cause of poverty is a lack of education  

 The biggest problem facing the world is government corruption  

 Development means living in a house made out of concrete and bricks  

 Development is about everyone having a mobile phone  

 The world would be a better place if people could live in whatever country they 
wanted to  

 We should give more money to overseas aid. 

Part 2 (15 min): Make copies of the statements and cut outs of the boxes. Break 
into smaller groups and give each group a set of the 9 statements. Explain that 
there is room for a „wild card‟ statement that they can come up with their own 
statement or choose one of the suggested wildcard statements which you can 
display for everyone to see. Let the participants read the statements and then 
rank them based on what they think is the most urgent thing to do for 
development. Give them 5-10 minutes to do the activity and then let them 
present their diamond-ranking to the other groups. Allow for a short discussion 
on what was most urgent and why? What did they choose for their wild card? 
Do they think there is anything important missing from the 9 statements? 
Alternative: Ask the participants to rank the diamonds based on what they think 
is easiest to achieve. 

 

Diamond statements – development means…: 
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For the Wild Card, encourage participants to name something else that they think is really important 
in development. Some examples could be: 

 
 

Additional information for the trainers: 

This activity introduces participants to the Millennium Development Goals (MDGs). In 2000 the UN Millennium 
Declaration was adopted at the largest ever meeting of heads of state and committed those countries - rich and 
poor - to doing all they could to eradicate poverty. Promote human dignity and equality and achieve peace, 
democracy and environmental sustainability. World leaders agreed to work together to deliver an agreed 
programme of Goals - 8 in all - and to do so by the year 2015. All the MDGs are equally important and they are all 
linked. Progress has been made on achieving the goals in some parts of the world, but less in other regions. They 
are: 

Goal 1: Eradicate extreme poverty and hunger 
Goal 2: Achieve universal primary education 

Goal 3: Promote gender equality and empower women 
Goal 4: Reduce child mortality 

Goal 5: Improve maternal health 
Goal 6: Combat HIV/AIDS, malaria and other diseases 

Goal 7: Ensure environmental sustainability 
Goal 8: Develop a Global Partnership for Development 

Some of the key criticisms include: 

 They are too narrow in scope and focus - they have left out key areas such as strong governance, 
employment, reproductive healthcare and institutional reform at international level 

 They rely on indicators that are too narrow e.g. school enrolment gaps to track progress in gender 
equality or numbers of telephones to measure technological change 

 They are unrealistic and have set a stage for failure and therefore for dis-illusion and they can be used to 
'name and shame' countries that do not achieve the goals  

 They could distort national priorities and could be imposed 'top down' on governments and peoples by 
donors thus undermining local ownership of the agenda 

http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-1.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-2.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-3.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-4.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-5.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-6.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-7.html
http://www.developmenteducation.ie/issues-and-topics/millenium-development-goals/goal-8.html
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 The MDGs are the latest set of 'targets' and 'objectives' agreed by the 'international community' to which 
there is only lukewarm commitment and not a lot of real political will, despite having agreed to them, 
governments will, in effect, ignore them. 

 They are very often abstracted from the social, political and economic realities in which they exist and 
from which they arise e.g. existing unequal power relations, international poverty etc. 

 They have only an indirect relationship with the human rights obligations identified in, for example, the 
1986 UN Declaration on the Right to Development. 

 For many, especially those working in the field of health and development, health in the MDGs is 
viewed primarily as disease or death and the link between health and wider issues of poverty and 
inequality is not drawn.  

 The aim of gender equality and the notion of women's 'empowerment' is reduced to improving women's 
access to education. 

One commentator, Sarah Bradshaw, a gender researcher working with CISAS in Nicaragua, summarises the main 
criticisms of the Millennium Development process as follows: 
'MDGs may distract from wider development issues and the commitments made at UN conferences.?The notions of equity 
and equality for all underpinning the Human Rights framework is lost, retreating from UN principles and undermining its 
work and status. The MDGs allow further expansion of the influence of the World Bank and the IMF into the social policy 
arena while not altering the existing macroeconomic policy framework nor adequately addressing trade imbalances.  
The focus on a narrow set of linear, measurable targets means the analysis of, and attention to root causes is lost and replaced 
by reliance on technical fixes. The goals of gender equality and health for all are co-opted within the MDGs and become not 
ends/goals in themselves but means to an end and women in particular are key for ensuring the other goals, placing further 
burdens on them.  
The conceptualisation of women within the MDGs may actually make the situation worse for women given the goals do 
nothing to change inequalities and actions to meet the goals may actually strengthen rather than challenge gender 
stereotypes. The exclusion of any discussion around sexual and reproductive rights is a fundamental weakness of the MDGs 
and questions the possibility that the MDG process can bring any improvement in the situation of women.' 

 

Name of Activity The Path to Development 

Aim To develop an understanding that the imbalance in North-South relations is one 
of the factors which forces people to seek better living conditions in other 
countries. To understand the interdependence between countries and peoples. 
To understand racism and xenophobia as part of a global problem. 

Time 2 hours (75 min for the game and 45 min for the debriefing and evaluation) 
Materials  game board (a photocopy enlargement will do very well), 4 round counters 

(made of cardboard, about 2 cm in diameter), one yellow and the three others of 
different colours e.g. brown, green and blue, one dice, photocopy and cut up the 
sheet of action cards (If possible place them in a little box.), 70 dried beans, pieces 
of macaroni or similar to serve as tokens (to represent resources) 

What to do Divide the participants into four teams. They can play as individuals, if the 
group is small. 
To share out the counters between the groups: put the counters in a hat and ask 
someone from each team to take one. This ensures that it is pure chance which 
team plays with which colour. 
Share out the beans. Give the team playing yellow seven beans and the teams 
playing with brown, green and blue tokens 21 beans each (this distribution 
corresponds roughly to the distribution of natural resources between the 
countries of the North and South). 
Ask one member of each team in turn to throw the dice to see who starts playing 
first. 
Read out the rules of the game. 
Check that everyone knows what to do, then let the games begin. 
Debriefing and evaluation 

 At the end of the game ask each team to look back at the route they took, 
the squares they stopped on and what happened there. 

 If there are any squares that no team landed on read out the action card 
to see what would have happened. 

 Follow on with a discussion about how the players felt and what they 
learnt: 
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 How did it feel to be „yellow‟? How did it feel to be “brown”, “green” or 
“blue”? 

 Are there any similarities between this game and reality? 

 Where is it exaggerated? 

 Do the problems and issues raised occur in reality? 

 Who does the “yellow counter represent? And the other ones? 

 Can we say that those represented by the yellow counter are only 
present in the North? 

 Are those represented by the other counters found only in the South? 

 Who benefits, both in the North and in the South, from the present world 
system? 

 Can we talk of a “dominant development model” which can serve as the 
best one for all situations, countries and peoples? 

 What are the characteristics, according to this game, of the present 
“dominant development model”? Is this a feasible “model” in the sense 
that it can suit in practice all men and women, all peoples on this planet? 
In the future, would a sustainable development model be possible? What 
might it be like? 

 What are the links between this situation and attitudes of racism and 
discrimination? Is it fair to say, for instance, that immigrants come to our 
countries to take our money and resources? 

Tips for the facilitator 
When playing with groups, the game works best if there is a minimum of four 
people and a maximum of eight per group. 
On square 49, the group playing yellow may change the rules in any way they 
like. It is assumed that they will want to change the rules for their own 
advantage. They could make the other teams go back to the start, take all their 
beans, make the other teams miss the next 3 goes. If they decide to change the 
rules to make things fairer you should point out that politically this is a very 
difficult thing to do as they will have to convince the electorate. It will be a very 
unpopular policy and they will have to explain how they intend to implement it 
while avoiding great social unrest at home. 
Suggestions for follow up 

Make a list of things you can do to improve the economic situation in the South 
e.g. buy fair-traded goods, campaign for political change. 
Make a list of things you can do to improve the situation at home e.g. participate 
in the development of local community projects, support small local businesses, 
boycott firms which behave unethically. 
Consider just how much you really know about the issues raised in this game. 
Do you find that it's hard to obtain accurate, independent information and that 
news reports often don't tell the whole story? 
Rules of the game 
Explain that there are games in which the rules are not the same for everybody. 
That is what happens in this game too. The advantages and disadvantages on the 
path to development are different for the different teams. This may seem unfair, 
but we have not invented the rules of this game, we copied them, as faithfully as 
possible, from reality. Chance determines who plays with which colour counter. 
In reality, this is not determined by chance, but by historic, geographic, economic 
or cultural factors that set the obstacles and the possibilities that each country 
and people will meet on their way to development. 
You play this game like an ordinary board game 

 Tell the teams to take turns at throwing the dice and then to move as 
many squares as the number on the dice. 

 If you fall on an action square take the corresponding action card and 
follow the instructions. 
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 Explain that the instructions written in normal type font are the 
instructions for the team playing with yellow tokens and those written in 
italic are the instructions for the teams playing with the brown, green or 
blue tokens. 

 The first time a team lands on an action square ask them to read out all 
the instructions on the card. Subsequently, they need only read out the 
instructions relevant to their team. 

 Tell players they must always follow the instructions and move and/or 
pay up as directed.  

 If a team has no beans because they have given away all they have, they 
must borrow from the team, which has the most, and as soon as possible 
pay back what they borrowed. 

 The rules of the game may not be changed unless it is with the full 
agreement of all the groups playing or unless there is a special order to 
do so on one of the action cards. 

 

ACTION CARDS 

 
Square 3: “Colonisers and the colonised” 
In the past (and may be still now although in different ways) your country has colonised 

others from which you got wealth and raw materials. Consequently, you can forward one 

square and collect a bean from each of the other teams. 

In the past (and maybe still now, although in different ways) your country was colonized by 

others. They took away your wealth and raw materials. Consequently, your team is a bit 
farther from the goal of development and you must give one bean to the team with the 

yellow token. 

 

Square 7: “Health for development” 

You have reached a level of development that enables you to have a good level of health care, 

a reduced infant mortality rate, fewer epidemics, prolonged life expectancy, etc. Therefore, 
you can move forward one square forward. 

Your levels of health care are very low or non-existent. Cholera, AIDS and other diseases, 

together with a high child mortality rate and a low life expectancy, affect a large proportion 

of your population which sets you back from your development goal. Go back 2 squares 

 

Square 10: “Population explosion” 
You have managed to control the birth rate, thus keeping the population growth rates at a 

stable or even decreasing level. You therefore enjoy a good, general level of standard of 

living. Move forward two squares. 

You have high levels of population growth and low levels of economic growth and therefore 

face greater problems meeting even the basic needs of so many people. Move two squares 

back, getting further away from development. 

 

Square 12: “War and violence” 
You possess a strong arms industry. Your growing sales of arms to other countries means 

you are getting richer. The other teams each pay you three beans and you move forward one 
square. Internal social tensions and the human rights abuse and repression that goes with 

it often leads to guerrilla warfare, civil war, war with neighbouring countries, etc. 

Consequently, large numbers of people have sought refuge elsewhere or have been 

displaced. 

Because of the security situation you have to keep a large army and have a high military 

budget. Give two beans to the team playing with the yellow counter and miss your next two 

turns. 
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Square 16: “The urban revolution” 

Your big cities have become financial and industrial centres of major importance with big 

profits being made in property and financial speculation. Move forward three squares. 
The impoverishment of the countryside has forced many farmers to emigrate to the cities 

thereby creating large areas of misery in the urban shanty towns which add to your 

difficulties. Lack of opportunities means you lose your best workers and scientists who 

emigrate to countries where the work, pay and living conditions are better. Move back two 

squares. 

 

Square 18: “Men, Women and Hunger” 
Improvements in food production and storage ensure that there is always plenty. Although 

the longterm effects of colourants and preservatives used in food production are unknown, 

the fact is that food is always available. You could therefore move forward one square. 

However, since you have also to face the problems of large surpluses some of which you 
have to destroy in order not to ruin the market, you stay where you are. 

Drought, desertification, the over use of the soils, the misuse of modern means of cultivating 

the land and the fact that you have to sell most of what you produce to repay your country's 

debt, makes the food shortages more acute and famine is on the rise. Miss your next turn. 

 

Square 21: “Informal economy and hidden unemployment” 
The automation and restructuring of industry increases the underlying levels of 

unemployment. You have to devote resources to subsidising the unemployed. For this 

reason you should go back one square, but because the global benefits of trade are on the 

rise, you keep where you are.  

The absence, aging or destruction of your industrial base and the crisis in your agricultural 
production, means that the jobless population and the underground economy is growing. Go 

back two squares. 

 

Square 24: “Education for development” 

A large sector of your population has access to secondary and higher education, which 
favours development. 

You also benefit by offering places in your Institutions of Higher Education to foreign 

students from whom you charge pay high fees. They come because of the lack of 

opportunities at home and then often stay to contribute their skills to your economy. Move 

forward one square and collect one bean from each of the other teams. 

Illiteracy and the lack of secondary education for most of the population means you go back 

four squares. 

 

Square 27: “A hole in the atmosphere” 
Your industries damage the environment for example, by the extraction of raw resources, by 

the pollution caused during processing and by the disposal of wastes. As a result the ozone 
layer is depleted, there is climate change and other catastrophes occur as a consequence of 

development. You wish to protect your local environment and find that the costs of 

extraction are too high or the processes too polluting. You therefore transfer your more 

harmful industrial plants to poorer countries and exploit their natural resources. Move 

forward two squares. 

You face natural disasters as a consequence of environmental destruction. The droughts 
become more common and longer. Polluting industries settle in your countries, your natural 

resources are exported to other countries. Move one square back in your development. 

 

Square 30: “Technological revolution” 
The technological revolution allows you new possibilities for development. Furthermore, the 

export market for new technology is highly profitable. The other teams each give you two 

beans and you move forward one square. 

The technological revolution is passing you by. Go back three squares or you may buy some 

new technology from the team playing with the yellow counter. Anything you want to buy 

will cost you three beans. 
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Square 34: “The end of ideology” 

Congratulations, the Free Market has triumphed over all other ideologies. It is the end of 
History. There are no more obstacles to your full development. Move forward two squares. 

You are left without any alternative. The Free Market imposes its rules and laws on you. 

Social exclusion and marginalisation lead to the expansion of fundamentalist and radical 

movements. Social unrest is repressed. Because this frightens foreign investors you will 

miss your next turn. 

 

Square 37: “At the end there is always the International Monetary Fund”. 
The IMF backs up your economic policies and supports your investment policies of buying 

out public enterprises and services of the poor countries as a contribution to their 

“development”. These measures provide you with substantial benefits and profits. Each of 

the other teams gives you two beans as repayments on your investment. You move forward 
two squares. 

The IMF imposes an economic policy of structural adjustment on you. Consequently, you 

must sell your public services and enterprises. Unemployment increases and large sectors of 

your population fall below the poverty line. You pay the team with a yellow counter two 

beans as payment for interest on your foreign debt.. Move back two squares. 

 

Square 40: “International development aid” 
You must share equally 1% of the beans you now hold amongst all the other teams (if you 

have to cut some beans, do it). You join with the international development aid 

organisations to discuss the global situation and move forward one square. 

You receive some bean from the team playing with the yellow counter as a low-interest loan 
for development. However, you have to agree to spend it on “goods and equipment” bought 

from them. You could now move forward one square, but since you will have to pay two 

beans as interest on your re-scheduled debt to the team with the yellow counter, you stay 

where you are. And don't forget to pay the two beans! 

 

Square 42: “A global communication culture” 
The communication revolution and the development of the audio-visual entertainment 

industry allow your social and cultural values to extend throughout the world. 

Simultaneously your stock market shares rise astronomically. You move forward two 

squares and receive from each of the other teams one bean to pay for your cultural products 

and information services. 
The communication revolution means that foreign western culture and values become 

increasingly pervasive. You begin to lose your own cultural identity while models of 

development and communication, which have nothing to do with your own culture and 

history, become generally accepted. You stay on your square, sitting in front of the television 

and miss your next turn. 

 

Square 44: “New migrations, new segregations” 
The growing immigration of poor people from countries of the South in search of a better life 

forces you to allocate extra resources to deal with immigrants who are arriving in your 

country. If you want to move forward one square, you must give each of the other teams one 

bean as „aid‟. 
The growing emigration towards the richer Northern countries includes a „brain drain‟ of 

those who are better skilled and academically qualified. Go back three squares. 

 

Square 46: “Cutting forests and extinguishing species” 

Your high levels of consumption force you to exploit new resources in other regions of the 

planet. This contributes to the disappearance of large areas of forests and numerous animal 
and plant species. If you played in the interests of all the teams and not only in your own, 

you should move back a few squares, share your money to correct previous mistakes, and 

change the rules of the game. But, since this is not the way to do things in a competitive 

world, and because you still have time and a chance, move forward one more square. 
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Your natural resources are being exploited and you don't get any of the profit to enable you 

to develop. Desertification spreads, the climate changes and famine grows. You try to do 

what you can to protect your environment but the international institutions criticise your 
environmental policies. Move back one square and give one bean to the team playing with 

yellow counter. 

 

Square 49: “A new order . . . for that which you wish to order” 

You may now change the rules of the game in whatever way you wish to enable you to get to 
your goal as quickly as possible. If any other player or team protests or wants to interfere 

with this „new order‟ of things, they must give you all their beans. Move forward two 

squares. 

Try to adapt to the new order and don't resist. With a bit of luck the new order being created 

will not set you back too far on the path to development. As a precaution you miss your next 

turn. 

 

Square 52: “Death” 
The risk of a deep economic recession is a serious threat to your development model. If you 

don't want to start the game from zero again, the only option left is to squeeze the last drop 

out of the other teams‟ players and take two beans from each on account of debt interests. 
And so no one can say that you get all the advantages, move back one square. 

The fall in price of raw materials and the rise in interest rates on your debt provoke a severe 

economic recession. Move back one decade or, in the terms of this game, start again at the 

beginning of the path to development. 

 

Square 54: “Development” 
You were really lucky to have the yellow counter! You have reached your goal of 

development. You can be sure that all the other teams will be far away from this goal and 

that, whatever they do, no one will be able to reach it. It is also certain that you own and 

control almost all the money and resources and that there is not much left for the others. 

Life for you is very pleasant. However, there are threats for the future: the natural resources 
are vanishing or degraded, the air is poisoned, so is the water and the land is becoming a 

desert. Famine and despair are growing in many parts of the world. Some immigrants try to 

flee misery to reach your comfortable, developed world. But in spite of all, keep enjoying 

your development while you can. 

 
If you have any colour token other than yellow, you either have had incredible luck or you must have 
cheated. Otherwise, it is impossible, for anyone not playing with a yellow counter, to reach this stage 
of the game because development is reserved for the very privileged few. If many people were to 
reach this stage, it would be necessary to share the limited resources more widely, and those who now 
enjoy the benefits would have to give all, or most of them, up. And this would be very unlikely 
because, it's they, the few, who set the rules of the game. 
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Name of Activity Bread of the World 

Aim Awareness of the potential for conflicts between the countries of the North and 
the South. Introduction into the topic "the ecological footprint". Discussion, 
communication skills, finding a solution  

Time 30 min 
Materials  locked box with unsharpened pencils, key, 2 pencil sharpeners 
What to do The group is separated in a few industrialized countries and far more developing 

countries (each person is one country). The group "developing countries" 
receives a locked box with unsharpened pencils. The "industrialized countries" 
get the key for the box and two pencil sharpeners. Each person gets a small piece 
of paper. 
Aim of the game is that each person writes on his/her piece of paper "We all 
have food and work". So the developing countries have the resources, the 
industrialized countries have the technology. Winner is the group whose 
members manage first to fill in the paper. 
After the explanation the two groups have their own room for discussing and 
finding a strategy. They can send one ambassador to exchange ideas with the 
ambassador of the group. 
The members of the developing countries might find out, that it is hard to find a 
solution in a group with a lot of members and that they might require 
communication-standards for not ending up in chaos. 

 

Name of Activity Can I Come In? 

Aim To develop knowledge and understanding about refugees and their rights. To 
understand the arguments for giving and denying refugees entry into a country. 
To promote solidarity with people who are suddenly forced to flee their homes. 

Time 60 min 
Materials  role cards, chalk and or furniture to create the border crossing post, pens, paper 
What to do  Copy one information sheet per participant 

 Copy the role cards, one for each immigration officer, refugee and 
observer 

 Set the scene for the role-play. For example, draw a line on the floor to 
represent a border or arrange furniture to make a physical frontier with 
a gap for the check post. Use a table to serve as a counter in the 
immigration office and make signs for the immigration office about 
entry and customs regulations, etc. 

Instructions 
1. Explain that this is a role-play about a group of refugees fleeing their 

homeland who wish to enter another country in search of safety. 
2. Start with a brainstorm to find out what people know about refugees. 

Write the points on a large sheet of paper or flipchart paper to refer to in 
the discussion later.  

3. Show people the set-up in the room and read out the following text. “It is 
a dark, cold and wet night on the border between X and Y. A large number of 
refugees have arrived, fleeing from the war in X. They want to cross into Y. 
They are hungry, tired and cold. They have little money, and no documents 
except their passports. The immigration officials from country Y have different 
points of view - some want to allow the refugees to cross, but others don‟t. The 
refugees are desperate, and use several arguments to try to persuade the 
immigration officials.” 

4. Divide the participants into equal groups. One group to represent the 
refugees from country X, the second group to represent the immigration 
officers in country Y and the third group to be observers. 

5. Tell the “refugees” and the “immigration officers” to work out a role for 
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each person and what their arguments will be. Distribute the handouts 
and give them fifteen minutes to prepare. 

6. Start the role-play. Use your own judgement about when to stop, but 
about ten minutes should be long enough. 

7. Give the observers five minutes to prepare their feedback. 
Debriefing and Evaluation 
Start by asking the observers to give general feedback on the role-play. Then get 
comments from the players about how it felt to be a refugee or an immigration 
officer and then move on to a general discussion about the issues and what 
people learnt. 

 How fair was the treatment of the refugees? 

 Refugees have a right to protection under Article 14 of the Universal 
Declaration of Human Rights and under the 1951 Convention Relating to 
the Status of Refugees. Were the refugees given their right to protection? 
Why/why not? 

 Should a country have the right to turn refugees away? 

 Would you do this yourself if you were an immigration officer? What if 
you knew they faced death in their own country? 

 What sorts of problems do refugees face once inside your country? 

 What should be done to solve some of the problems of acceptance faced 
by refugees? 

 Are there any Internally Displaced Persons in your country? Or in a 
neighbouring country? 

 What can and should be done to stop people becoming refugees in the 
first place? 

Tips for the facilitator 
Use the brainstorm to ascertain how much people already know about why there 
are refugees, what causes people to flee their homeland, and where they come 
from and the countries that they go to. This will help you decide how to guide 
the debriefing and evaluation, and what additional information you may need to 
provide at that stage.  
Think about what to do if someone in the group is a refugee. Perhaps, they 
should not be in the group role-playing the refugees in case they have painful 
memories of the experience. 
The three groups do not have to be equal. You may, for instance, choose to have 
only three or four observers and let the rest of the group be active role-players. 
You may wish to give the observers copies of the further information so that they 
can inform themselves of the rights of refugees while the rest are preparing for 
the role-play. 
The scene is set on a dark, cold and wet night. So why not turn off the lights and 
open the windows when you do the role-play? To add to the refugees‟ confusion, 
you could make the signs at the border in a foreign (or invented) language. 
Remember to brief the immigration officials in group 2 about what the signs say! 

 

Addition Information for the trainer 
Every year millions of people have to leave their homes, and often their countries, because of 

persecution or war. These people become refugees. They nearly always have to move suddenly and 

leave most of their possessions behind. In the move families often get separated. Many refugees are 
never able to return to their homes. 
Most refugees seek safety in a neighbouring country, arriving in large numbers at a time (called a 
mass influx). Other refugees have to travel great distances to find safety and arrive at airports and 
seaports far from their native land. 
In 1951, the United Nations adopted the Convention Relating to the Status of Refugees to which more 
than half of the countries in the world have now signed up. There is a United Nations High 
Commission for Refugees (UNHCR), which oversees the implementation of the convention and assists 
refugees, mainly with humanitarian aid. 
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According to the Convention, a refugee is someone who has left their country and is unable to return 

because of a real fear of being persecuted because of their race, religion, nationality, membership of a 
particular social group, or political opinion. The main protection that a refugee must have is the right 
not to be returned to their country where they can risk persecution or death (right of non-
refoulement). This also applies if a government wants to send a refugee to a third country from which 
the refugee might be sent home. 
Governments have the duty to hear the claim of a refugee who wants to find safety (seek asylum) in 
their country. This principle applies to all states, whether or not they are party to the 1951 
Convention. The 1951 Convention also says that refugees should be free from discrimination and 
should receive their full rights in the country where they go to be safe. 
However, countries disagree about who a “genuine” refugee is; rich countries often say that refugees 
are not victims of oppression, but that they only want a better standard of living. They call them 
“economic migrants”. Governments often argue that refugees‟ fears are exaggerated or untrue. 
 
Note: Find the latest date of the number of refugees worldwide and their countries of origin on the 
UNHCR webpage.  

 

HANDOUTS 

 
Refugees’ role card 

Refugees‟ arguments and options 
 
You should prepare your arguments and tactics; 
it is up to you to decide whether to put your 
argument as a group or whether each member, 
individually, takes responsibility for putting 

individual arguments. 
You can use these arguments and any others you 
can 
think of: 

 It is our right to receive asylum. 

 Our children are hungry; you have a 

moral responsibility to help us. 

 We will be killed if we go back. 

 We have no money. 

 We can‟t go anywhere else. 

 I was a doctor in my hometown. 

 We only want shelter until it is safe to 

return. 

 Other refugees have been allowed into 

your country. 
 
Before the role-play, think about the following 
options: 

 Will you split up if the immigration 
officers ask you to? 

 Will you go home if they try to send you 

back? 
 
You are to role-play a mixed group of refugees, so 
in your preparations each person should decide 
their identity: their age, gender, family 
relationships, profession, wealth, religion and 

any possessions they have with them. 

Immigration officers’ role card 
Immigration officers‟ arguments and options 

 
You should prepare your arguments and tactics; 
it is up to you to decide whether to put your 
argument as a group or whether each member, 
individually, takes responsibility for putting 

individual arguments. 
You can use these arguments and any others you 
can think of: 

 They are desperate: we can‟t send them 
back. 

 If we send them back we will be 

responsible if they are arrested, tortured 
or killed. 

 We have legal obligations to accept 

refugees. 

 They have no money, and will need state 

support. Our country cannot afford that. 

 Can they prove that they are genuine 
refugees? Maybe they are just here to 
look for a better standard of living? 

 Our country is a military and business 
partner of their country. We can‟t be seen 
to be protecting them. 

 Maybe they have skills that we need? 

 There are enough refugees in our 

country. We need to take care of our own 
people. They should go to the richer 
countries. 

 If we let them in, others will also demand 

entry. 

 They don‟t speak our language, they have 
a different religion and they eat different 

food. They won‟t integrate. 

 They will bring political trouble. 

 There may be terrorists or war criminals 

hiding among them. 
 
Before the role-play, think about the following 
options: 

 Will you let all of the refugees across the 

border? 

 Will you let some across the border? 
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 Will you split them up by age, profession, 
wealth...? 

 Will you do something else instead? 

Observers’ role card 
 

Your job is to observe the role-play. At the end of the role-play you will be asked to give general 
feedback. Choose a member to be your representative. 
 
As you watch you should, amongst other things, be aware of: 

 The different roles played by both the refugees and immigration officers 

 The arguments they use and how they present them. 

 Look out for any infringements of human and refugees‟ rights 

 
You have to decide how you are going to take note of everything. For example, you may consider 
dividing into two sub-groups so one group observes the immigration officers and the other the 
refugees. 

2.4 The Impact of Images and Messages 

 

Name of Activity The Whole Story? 

Aim To understand that every story can be seen and told from more than one 
perspective. 

Time 30–40 min 
Materials  two versions of the story of Little Red Riding Hood. Make copies - three smaller 

groups will need the original story, and one group will need the Wolf‟s story 
What to do Step 1: Ask the large group if they are familiar with the story of „Little Red 

Riding Hood‟. Ask for volunteers to tell the story to the group.  
Step 2: Split the large group into 4 smaller groups. Distribute the original Little 
Red Riding Hood story to 3 groups, and give the 4th group the Wolf‟s story. Ask 
them to read the story in their group.  
Step 3: Give each group the identity of one of the characters from the Little Red 
Riding Hood Story (the Lumberjack, the Grandmother, Little Red Riding Hood 
to the groups with the „original‟ story and the character of the Wolf to the group 
with the Wolf‟s version of the story). Tell them that you want to get the story 
straight, and that they have ten minutes to come up with 3 reasons why their 
version of the story is the right one, and why their character acted fairly and 
didn‟t do anything wrong. Each group then nominates one person to tell their 
side of the story. The other participants sit in a large circle around the four 
„story-tellers‟. 
Explain that each of the four story-tellers have 1-2 minutes each to tell the story 
from their point of view. Then they must argue with the other people in the 
centre to convince them that their story is the right one and the only way to look 
at it. From now on, other team members can „tag‟ their representative and take 
their place. The larger group can also ask questions of any of the other 
characters. Allow the discussion to continue for a few minutes. 
An alternative is to have each team do a role-play and act out what they think 
happened, showing their side of the story. 
At the end, ask for a show of hands – whose story was most convincing? 
Debrief:  
Read the Wolf‟s story aloud to the whole group. Who has ever thought of the 
Wolf‟s side of the story before? Can you think of any other stories that are told 
from only one perspective? What is the effect of hearing one-sided stories? Why 
do people only tell one side of the story? (e.g. power, politics, influence, financial 
gain). Ask the group if they know of any stories in real life that were only shown 
from one perspective or side? 
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Name of Activity All equal – all different 

Aim To address the universality of human rights. To make participants aware of 
ethnocentrism and prejudice in themselves and others. To develop the ability to 
read information critically and independently.  

Time 40 min 
Materials  handout, large sheet of paper (A3) or flipchart paper and markers (optional) 
What to do 1. Tell the participants that the following activity is a sort of quiz, but that 

the purpose is not to see who has got it right and who has got it wrong; 
it is just a starting point. 

2. Hand out or display the two quotations. Allow five minutes for the 
participants to read them. 

3. Then ask them individually to decide: 
a) The source of the first text; which book or document is it an extract 

from? 
b) Which country/region of the world the author of the second text 

comes from? 
4. When everyone is ready, ask participants to get into small groups of 

about three people. Give them 20 minutes to discuss and analyse their 
individual choices. They should think about the following questions and 
if possible come up with a collective answer: 

 Why did they choose one answer in preference to others? 

 What do the texts say about the authors? 

 What do they think about the texts? 
5. When the groups have finished, come into plenary and do a round 

collecting the answers to question a) from each group. Invite the groups 
to state the reasons that led them to their choices. Then repeat the round 
collecting answers to question b). 

6. Reveal the author, Said al-Andalusi from Spain, and proceed to the 
debriefing and evaluation. 

Debriefing and evaluation 

Start with a brief review of the activity and then, if you feel the group is ready 
for it, go on to introduce the notions of prejudice and ethnocentrism. Address the 
following questions (either in plenary or you can have smaller groups if needed): 

 Were participants surprised by the solution? 

 How did people make their original individual choices? Were they based on 
guesswork? Intuition? Or real knowledge? 

 Did people change their minds about their choices during the discussions in 
small groups? What made them change their minds? Peer pressure? Good 
arguments? 

 How did people defend their choices in the small group discussions? Did they 
stick to their choices tentatively or strongly? 

 Why did the author describe people from the North the way he did? 

 What clues does the second text give us about the author, about his looks and 
about his culture? 

 To what extent is the author‟s view the result of his own ethnocentric viewpoint 
and prejudice? Or is it fair to say that at that time the cultures in northern 
Europe were less “civilised” than his culture? 

 Can participants think of examples when they heard of or read about other 
people being addressed in similar ways? How would it feel to be considered as 
some kind of inferior people? 

 When people are not valued for what they are, what consequences often occur? 
Can they think of examples from history? And from the present? 

 What should we do to counter the effects of prejudice? Are there people or 
groups in the participants‟ areas or countries that are also the subject of 
prejudice? Which ones? 
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Additional information for the trainers: 

The extracts were taken from a book by a famous scholar from Cordoba, Andalusia (in what 

is now Spain) who was born in 1029 AD / 420 AH. Said al-Andalusi was a scholar well 
known for his wisdom and knowledge. For him, civilisation and science were very close to 

knowing the Holy Koran. He was not only learned in religion, but he also excelled in Arabic 

literature, medicine, mathematics, astronomy and other sciences. It should be remembered 

that at this time, the Mediterranean basin, and especially the Arab Kingdoms around it, 

constituted the centre of „civilisation‟. Knowledge was not nearly as advanced in “the North”, 
as Said calls northern Europe, as it was in the Arab world, Persia, China and India. Be 

aware that, depending on the group, you may need to give participants insights into how to 

read texts more critically. You may have to point out that the second text actually reveals a 

lot about the author, his appearance and his culture, for example, that he must have had 

curly hair and dark skin. Critical reading involves not only understanding the content of the 

text, but also thinking about the context, who the author is and why s/he writes what s/he 
does. Realising this is an important step to understanding how to read all messages (history, 

news, poems, song texts, etc.) and to be aware of the values that they transmit. 

One way of introducing the issue of ethnocentrism is to point out to participants that the 

author - used to people with dark skin and curly hair - provides a very good definition a 

“contrario” of what he considers “normal”. It is also important that, through the discussion, 
you help participants understand that cultural differences do not make people “better” or 

“worse” than others. You should point out that it is hard not to judge others without 

prejudice because we take our own cultural perspective as being “the norm”. To appreciate 

this – our own ethnocentrism - is an essential step towards recognising it in others, and to 

being able to communicate successfully with people of other cultures. 

Leave extra time at the end of the activity so you have the flexibility to discuss further the 
issues and ideas which were raised. For example, you may wish to go into an analysis of, or 

discussion about, history teaching and how much (or how little) we in Europe actually learn 

about other cultures. 

 

 
 

 
 
 

 
 
 

Handout  
Note to the trainer: the excerpts are taken from the “Book of the Categories of Nations – Science in the 

Medieval World”, by Said al-Andalusi, translated by Sema‟an I. Salem and Alok Kumar, University of 
Texas Press, Austin, 1991. 
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2.5 The Images and Messages in an Unequal World 

 

Name of Activity Holiday Snaps 

Aim To explore where our images of the Global South come from and introduce the 
Dóchas Code of Conduct on images and messages. 

Time 30–40 min 
Materials  blank paper, art materials and blutac; the youth-friendly version of the Dóchas 

Code of Conduct on images and messages and an outline of the African 
continent 

What to do Step 1: Make sure everybody is sitting comfortably. Tell the group that they are 
going on a journey and they should close their eyes and listen to your 
instructions: 

You are somewhere in Africa - Picture your surroundings - What time of the day is it? 
What time of the year? What is the weather like? What kind of plants and trees can you 
see? - You walk through the scene - You see some people - What are they doing? - What 
do they look like? - You take a photo of your surroundings – remember the details you see 
through the lens - You come across some houses - What do they look like? - How big are 
they? - What are they made from? - You enter a house - What is it like inside? - What are 
people doing? - Now you‟re back in Ireland, open your eyes.  

Step 2: Distribute sheets of paper and markers. Ask participants to draw the 
scene they photographed. Encourage them to draw what they saw in their own 
mind and not to be influenced by other people‟s drawings. There is no right or 
wrong. Encourage them not to compare their drawings until they are finished.  
Step 3: If everyone agrees, display all of the pictures for people to see. 
Participants don‟t have to share their images, if they don‟t want to.  
Debrief: Ask them what do the pictures have in common, e.g. are they 
urban/rural, of people/animals etc.? Do you think that everywhere in Africa is 
the same? Are the pictures fair/balanced? Where did you get your image of 
Africa from? 
Step 4: Display the youth-friendly version of the Dóchas Code of Conduct on 
Images and Messages. Copy the checklist below onto a flipchart. Ask the 
participants to take a look at their own pictures and read the checklist. 
Afterwards ask if anybody felt they could answer Yes to all the questions? 
Where did difficulties arise? 
Debrief: Do you think the media or development organisations are always fair 
in the way they show Africa and other parts of the Global South? Do you think 
people in the Global South are shown in a way that they would be happy to be 
seen? Do you have a preference of what kind of images appear about you on 
social networking sites like Facebook? How many of you have deleted a photo of 
yourself because you didn‟t like it or didn‟t want others to see it? Do you think 
everybody should have the chance to choose which images of them are shown in 
public? 

 

Possible Additional Activity: 

In April 2010, the BBC broadcast a documentary called „Welcome to Lagos‟. Search for it on YouTube. 
The documentary portrayed the life of some people in Lagos - a city of about 9 million people in 
Nigeria - who earn their living by picking through rubbish dumps and selling what they can. Some 
people criticised the documentary as being an unfair portrayal of the city of Lagos as it focused on one 
aspect of life there. It gave the impression that this is all that Lagos was about. What do you think? 
What would a documentary about your hometown look like? 
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For doing this workshop in Ghana and Togo it is possible to modify the activity and ask the participants to 

envision that they are in Europe. In debriefing a slight alteration of the questions is needed – focus on where the 

participants got their image and talk about the influence of the media on messages received about Europe.    

 

Short version of the Dóchas Code of Conduct on Images and Messages 

 
When choosing a photo or any message, remember: 

 To respect people‟s feelings and rights 

 That all people deserve equal rights and respect 

 That it‟s important to have fairness, justice and support between people all over the world. 
 
When choosing a photo or message, we will always try to show what is real and true in each situation 
we present, by: 

 Choosing pictures and messages that are fair to all the people involved 

 Not using pictures out of context 

 Explaining fully what the picture is about so we all understand better the situations and 
difficulties in the world 

 Making sure that people involved in our photos and messages know what it is being used for 
and are happy to be included 

 Making sure to listen carefully to people‟s stories and telling their stories in the way it was 
told to us 

 Taking the people‟s names and details if they wish and then using them correctly in our 
report 

 Respecting the rights of all people, especially those at risk or in danger. 
 
For the full Code visit www.Dóchas.ie/code.  

 

Additional Information for the trainer: 

Dóchas is the umbrella body which represents Irish development organisations. In 2007, Dóchas 
member organisations adopted the Code of Conduct on Images and Messages. The Code gives 
guidance to organisations on how to use images (such as photos) and messages (such as slogans and 
campaigns) in a way which is fair to the people involved. See www.dóchas.ie for more information. 
 
Media and Development Images 
Mainstream media plays an important role in promoting particular kinds of development images. The 
power of photographs rests in their ability to claim objectiveness and social truth through authentic 
representations of society. It is important to note however, that the whole truth can never be captured 
in one picture: a photograph is a framed version of reality which will always include some aspects 

http://www.dóchas.ie/code
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while excluding others. Because of this, photographs are never neutral: rather, they are grounded in 
historically specific political and ideological visions of society.  
Popular images of development produce a certain way of looking at the developing world, which is 
reinforced by fundraising and promotional materials. It is difficult to change these discourses, because 
they are reinforced by popular media images. Journalists and freelancers who take pictures of people 
in the South are also interested in selling those images, or are attempting to sell a particular angle or 
story. It is easier to portray and image or a story that the Northern audience is familiar with, such as 
the starving African orphans in refugee camps, rather than on which calls into question well-
established stereotypes. Clark (2004) suggests that many NGO photo libraries are predisposed to be 
negative because those are the images that are available to be sold/used.  
In the commercial market environment of the television industry, competition from alternative 
sources of news/media, such as internet, broadband, and multi-channel news services, can create 
contradictory pressures on the public service principles of ethically representing people and providing 
in-depth contextualization of events in the global South. The high costs of maintaining overseas 
bureaus and the subsequent reliance on consolidated media giants for international coverage, as well 
as the demise in investigative journalism, also contributes to news coverage that is largely limited to 
disasters, bizarre events, or visits by prominent westerners.  
 
Additional Sources on Media and Development Images 

Clark, D.J. (2004). “The Production of a contemporary Famine Image: the Image Economy, Indigenous 
Photographers and the Case of Mekaic Philipos.” Journal of International Development 16: 693-704. 
Clawson, Rosallee and Trice, Rakuya. (2000). Poverty as we Know it: Media portrayals of the Poor. Public 
Opinion Quarterly. Vol. 64.  
DFID (2002). “Making Sense of the World: A joint BBC News-DFID Study of Public Perceptions of 
Television News Coverage of Developing Countries.” Accessible on: 
http://www.dfid.gov.uk/Pubs/files/makingsense.pdf. 
Kensicki, Linda Jean. (2004). “No Cure for What Ails Us: Media–Constructed Disconnects between 
Societal Problems and Possible Solutions.” Journalism and Mass Communication Quarterly Spring 2004: 
81, 1. 
Lester, Paul Martin and Ross, Susan Dente, eds. (2003). Images that Injure: Pictorial Stereotypes in the 
Media. Westport, CT: Praeger.  
Poland Kate. “Development Moments Radio‟s Public Face of Development.” Journal of International 
Development 16: 705-15. 
VSO Britain. (2002). “the Live Aid Legacy: Images of Poverty through British Eyes.” Accessible on: 
http://www.vso.org.uk/Images/liveaid_legacy_tcm8-784.pdf. 

 

Name of Activity Picture This 

Aim Look at the different ways that photos are used to spread information about 
global development, and critically examine the images used to portray 
development. 

Time 30–40 min 
Materials  photographs from from different campaigns/newspapers; set of moving debate 

statements; agree/disagree signs 
What to do Step 1: Use Moving Debate statements to warm-up as follows  

 I have a camera (e.g. on my mobile phone) 

 I take pictures with it regularly (ask how often/daily/weekly etc.).  

 I circulate these images widely (ask to whom: friends /family /Facebook etc.) 

 I always ask permission of subjects before posting their images to Facebook  

 I think the images and messages we receive in the Global North of the Global 
South are representative of the reality 

Step 2: Show the participants a series of photos, and they have to decide what 
they think of the photos in accordance with the youth-friendly Code of Conduct. 
Show the photos one-by-one and ask the group if they think these photos respect 
the Code. 

http://www.dfid.gov.uk/Pubs/files/makingsense.pdf
http://www.vso.org.uk/Images/liveaid_legacy_tcm8-784.pdf
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Is the photo Code-compliant? Again use the Agree/Disagree signs. 
Step 3: Discuss some campaign slogans in the same way 

 Make Poverty History 

 If only hunger were make believe, then 5 million children wouldn‟t die each year 
(Trócaire) 

 Being blind is hard, being blind in Nigeria is harder (Sightsavers) 

 Join us in the fight for child survival (UNICEF) 

 Change a child‟s life, become a sponsor (PLAN Ireland) 

 Our vision: A Just World Without Poverty (OXFAM) 

 Committed to a world without poverty (CONCERN Worldwide) 
Debrief: What do you think of these photos and slogans? What do you like 
about them? What do you not like? Why do organisations use photos and 
slogans like these? What do they achieve? Can you think of a better way of 
taking a photograph or making a slogan? Do you think the subjects (people) of 
the photo or slogan have any say in how they are used? 
In research done of 50 development organisations in the USA, 82% of the 
photographs they used from the Global South were of women and children. 
Why do you think this happens? What effect does it have on people from the 
Global South? (Source: Rachel Tallon, Right Place Resources, New Zealand). 

Look at the following blog on OXFAM International‟s website. It uses the idea of 
taking different pictures of the same person as a way to illustrate stereotyping of 
images and messages: 

 http://www.oxfamblogs.org/fp2p/?p=2568   

 

Additional Information for the trainers: 

The “public face of development” shapes our relationships with people in “the Global South”. Popular 
images produced by NGOs in the North contribute to the creation of stereotypes and the ways that 
groups in the South are represented and portrayed in the North. These images often provide the 
grounds for our interaction with the “Southern Other” and shapes how we see and think about “the 
South” as a place.   
NGO promotional and fundraising materials contribute to framing public opinion on development 
issues. Stimulating public involvement in development issues is a key resource and challenge of many 
NGO communities, as public opinion influences official government policy and forms a cornerstone of 
our democratic system. Through pamphlets, websites and television ads, international NGOs produce 
several (often contradictory) images and discourses on poverty in the South. Over the past ten years, a 
few different debates have emerged on the ethics and contradictions of these discourses produced by 
NGOs.  

 

The Live Aid legacy of development imagery provides a good example of the role of popular media in 
constructing the poverty-stricken “Southern subject”. In a study conducted by the VSO in Britain, Live Aid 
contributed to a particular set of images of poverty in the developing world: 

 Staring children with flied around their eyes 

 Victims are seen as less than human 

 False sense of superiority and inferiority 

 Powerful giver and grateful receiver 

 Confidence in out of date knowledge 

 

Development organisations may try to pursue a community-based agenda overseas, but the 
competitive fundraising environment in the North encourages NGOs to market images emphasising 
the poverty of people living in the global South. There is an impression that if NGOs use images of 
empowerment, the public will not donate as much or as quickly because they will not perceive that 
there is a great need. One of the key debates around ethical fundraising, then is the tension between 

http://www.oxfamblogs.org/fp2p/?p=2568
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maintaining ethical imagery (which some would argue entails images of empowered Southern 
citizens) and efficiency in fundraising.  
An important debate revolves around the tensions between representing neediness vs. representing 
empowerment. Much NGO fundraising and promotional materials are criticized for over-emphasising 
the neediness of poor people living in the Global South, in order to gain the sympathy and cheque-
books of Northern audiences. Some argue that this unfairly represents a single facet of life in the 
global south, and reinforces patronizing on pity-on, power-over sensibilities among the Northern 
public. Additionally, some suggest this contradicts NGO practice which has been moving towards 
alternative models of development emphasising empowerment frameworks and local ownership of 
the development process. However, there is a danger that in order to show that they are effective at 
empowering people, NGOs will feel obligated to present images of happy, empowered people, which 
may mask or fail to adequately represent very real situations of extreme poverty, marginalization, and 
exploitation that exist in the South. Thus the dichotomy of neediness vs. empowerment is very much a 
contested terrain (filled with contradictory messages).  
A central challenge for a more ethical use of imagery is negotiating the tension between the need to 
expand public awareness about development issues, and the dangers of re-producing essentialized or 
stereotypic knowledge about the developing world. The problem is that the easily-accessible images 
that accompany public mobilization and fundraising campaigns frequently appeal to an underlying 
moral obligation to “save the world‟s most wretched”; this can create a public knowledge of 
development that (1) hides the agency of those in the developing world, (2) obscures the multi-faceted 
political, economic, and social dimensions of situations of poverty and marginalization, and (3) 
reinforces an enduring sense of western trusteeship and superiority over the developing world.  

 

Examples of campaigns: 
Example 1: 
This „othernisation‟ was present also in the 
Unicef‟s campaign on Ruanda in Slovenia, 
called “Let‟s conjure again a smile on children 
lips”, which was launched in spring 2008. The 
action aimed at raising resources for children 
in Ruanda, who lost their parents due to AIDS 
and portrays these children as powerless and 
completely depended upon the “Western” 
help. The most troublesome part of the 
campaign was connected with cardboard 
images of Ruanda children in full length, 
which were placed on the most visited street 
in the centre of Ljubljana, Slovenian capital 
city. These cardboard images of children were 
standing there until enough money – that is 
200 Euros per child – was collected. The 
campaign was heavily reported about by all 
television and radio news and the radio and 
television ads were regularly broadcasted by 

all the Slovenian media even long after the street action. With daily advertorials public was informed 
on what is happening with Rwandan children on the streets. On the first day of campaign, child 
shaped insertions were placed between the pages of a street newspaper, making media their bed on 
the streets. The campaign was heavily broadcasted on different social network portals and forums; 
furthermore the images were portrayed also on outdoor media – billboards and panels. As a result of 
this massive media coverage, the campaign was financially very successful, as they managed to raise 
even more money than it was originally planned and the money still keeps coming, as the campaign 
continues on the web portal. 
More on this campaign on: http://ruanda.unicef.si/.  
 
Example 2: 

http://ruanda.unicef.si/
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A positive example of the image of Africa – the educational poster “Africa Also Smiles” by the Irish 
African Centre, which was firstly introduced in 2006 and re-launched in September 2009. The image 
on the poster represents Africa as a completely different place as the images used in Ruanda 
campaign. We can see people smiling, being happy, living in good houses etc. The poster is 
accompanied by a slogan “The dignity and resilience of Africa‟s people must not be disregarded 
despite the scars of war, poverty and disease”. 

 
 
More on this campaign on: http://www.africacentre.ie/.  
 
Additional Sources on Fundraising and Promotional Images 

Bebbington, Anthony. (2005) “Donor- NGO Relations and Representations of Livelihood in Non-
governmental Aid.” World Development 33(6): 937-50. 
BOND (British Overseas NGOs for Development). “Engaging with Northern Constituencies in 2005 
and Beyond.” Accessible on: http://www.bond.org.uk/futures/publicgaces.htm. 
Gubrium, Aline. (2000). “Contextualizing the Construction of Women and Men in south African AIDS 
Prevention Literature.” Perspectives on Social Problems 12: 291-306. 
Sankore, Rotimi. “Behind the Image: Poverty and “Development Pornography.” Pambazuka News: a 
Weekly Forum for Social Justice in Africa. Accessible on: 
http://www.pambazuka.org/index.php?id=27815. 
Smith, M. “Contradiction and Change? NGOs, Schools and the public Faces of Development.” Journal 
of International Development 16: 741-9. 
Whitehead, Ann. (2000). “Continuities and Discontinuities in Political Construction of the Working 
Man in Rural Sub-Saharan Africa: The „Lazy Man‟ in African Agriculture.” European journal of 
Development Research 12(2): 23-52.  

 

Name of Activity Fair Photos, Unfair Lives? 

Aim To explore the reality behind images of life in the Global South. 
Time 30 min 

http://www.africacentre.ie/
http://www.bond.org.uk/futures/publicgaces.htm
http://www.pambazuka.org/index.php?id=27815
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Materials  paper and pens, a selection of photographs from different sources - magazines, 
newspapers etc. 

What to do Ask for two volunteers to be the campaign managers. Break the other 
participants into smaller groups. Distribute the photos evenly among the smaller 
groups. Tell them that the campaign managers will call out one of the 
Millennium Development Goals, and the groups have to choose the best image 
from their photos that could be used to support that Goal. For each round, give 
the teams 30 seconds to choose an image from the ones they have. The teams 
then display their images together. The campaign managers choose which one 
they think best promotes the MDG in question. That team gets one point. If 
necessary let them explain why they chose a certain image. The team with most 
points at the end of the 8 rounds is the winner.  
Step 1: Ask the young people to imagine photos that they might see in Europe of 
the Global South. Ask them to describe what the images and photos look like, 
e.g. the place, gender, age, health, expressions and so on of those in the photo. 
Step 2: Show the group some examples of images that development 
organisations use in advertisements and campaigns (see Activity 10). Ask them 
what they think of these photos. Ask them to describe what the images and 
photos look like, e.g. the place, gender, age, health, and expressions etc. of those 
in the photo. Why do NGOs use them? What do they achieve?  
Step 3: Ask the group what types of images they prefer? If you worked in an 
development organisation which would they use? Which type of photo 
represents the real situation? Imagine you have to represent your life in one 
photo/image, what sort of image would you choose - a happy or sad image? A 
picture with other people or alone? A picture with your friends or your family? 
A picture in Winter/Summer? An up-close shot or from a distance? 
Step 4: Break into groups of 4 or 5 participants. Give each group a photo to work 
with from your selection. Ask the group to talk about what the rest of this 
person‟s life might look like. What does the picture not show us? What is 
missing from this photo? If we think aspects of their lives might be unfair or 
difficult, what makes it that way? Ask them to think about this person‟s family, 
home, education, health, job, friends, community, town, country, government 
etc. Let them discuss this for a few minutes. 
Step 5: Then ask each person in the smaller group to choose one aspect of this 
person‟s life and to imagine it in as much detail as they can. Ask them to draw a 
picture of this part of their lives. When the group has finished working, there 
should be 4 or 5 different drawings of different aspects of the life of the person in 
the photo. Hang them on a wall around the image of the person. 

Debrief: Look at what the other group has created. Were there similar aspects to 
the lives you drew? What was different? What were the positive parts of their 
life? What was negative? Do you think the person has a comfortable life? How 
does their life differ to yours? Why? Is this fair?   

 

Additional information for the trainers: 

There are various debates around how to change negative representation of the South in development 
discourses. With more sensitivity around these issues, the demeaning and patronizing images in NGO 
publications (what some call development pornography) are slowly being replaced. However, moving 
towards more ethical images of development can be tricky, as it involves much more than replacing 
demeaning images with seemingly neutral ones. This is because the question of ethical images s much 
more complex than the dichotomy of presenting people as either victims or as empowered.  
Some argue that the North as a producer of these images also has the power to change them (Smith 
2004). This provides an opportunity to challenge conventional images of development and to create 
ethical images. Changing these images could have implication for shifting current relationships 
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between the South and the North. But in what specific ways can the development practitioners, 
participate in changing Northern discourses on poverty in the South? 
Both the causes of poverty and the array of potential strategies for poverty reduction are inherently 
political. A central challenge for ethically representing the poor is therefore to avoid depoliticizing 
how we talk about poverty. For example, if we take the time to look beyond the image of a starving 
child, we are able to recognise that the incidence of famine victim-hood has little to do with overall 
food supplies and much to do with the patterns of distribution and access (Sen 1983). The factors that 
determine whether or not human beings have access to resources and opportunities are deeply 
embedded in social and institutional arrangements, which extend in local and global configurations. 
By representing deprivation as structural and political, we are better able to “portray the causes of 
poverty as surmountable, rather than intractable” (Bastianensen et. al. 2005). If we strive to use images 
that frame poverty in such „political‟ terms we begin to convey that the problems, and possible 
solutions, ultimately have to do with changing existing structures/relations of power, and changing 
the institutional arrangements that ensure the reproduction of poverty over time (Bardhan 2002).  
As development practioners, we need to develop a critical eye for unethical images. Important 
questions to ask when viewing images of development: 

 Who took the photograph? What is their position/job/role? 

 For what reasons was the photograph taken? Commercial, personal, voyeuristic reasons? 

 How is the photograph being used? Who benefits from the usage of the photograph in the 
short/long term? 

 What message is the photograph meant to convey? What message does it convey? 
 
Additonal Sources on Changing Images of Development 
Bardhan, P. K. (2000). “Understanding Underdevelopment: Challenges for Institutional Economics 
from the Point of View of Poor Countries.” Journal of Institutional and Theoretical Economics 156: 216-35. 
Bastiaensen, Johan, tom de Herdt and Ben D‟exelle. (2005). “Poverty Reduction as a Local Institutional 
Process.” World Development 33(6).  
Nelson, J. (2003). “Grounds for Alliance? Overlapping Interests of the Poor and not so Poor.” In: 
Houtzager, P. and M. Moore, eds. Changing Paths: International Development and the New Politics of 
Inclusion. Michigan: University of Michigan Press.  
Sen, Amartya. (1983). “Development: Which Way Now?” Economic journal 93. 
Yeo, Rebecca and Moore, Karen. (2003). “Including Disabled People in Poverty Reduction Work: 
Nothing About Us, Without Us.” World Development 31(3): 571-90.  

2.6 Evaluation of the Activities 

 

Name of Activity Points of View 

Aim To evaluate the activities. 
Time 10 min 
Materials  none 
What to do This activity combines movement with the option of discussion. 

Preparation 
3 or 4 questions, for example, “Did you enjoy the activity?” “Did you learn 
anything new?” 
Instructions 

1. Name the four walls of the hall „yes‟, „no‟, „I don‟t know‟ and „I want to 
say something‟, to represent four different points of view. 

2. Ask the first question about the activity and tell people to go to the wall 
that represents their response. 

3. Let those who want to say something have their say. Only people at the 
fourth „I want to say something‟ wall may speak. 
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Name of Activity High and Low 

Aim To evaluate the activities. 
Time 5 min 
Materials  none 
What to do This method is very quick and uses body language. 

Preparation 
3 or 4 questions, for example, “Did you enjoy the activity?” “Did you learn 
anything new?” 
Instructions 

1. Read out the first question. 
2. Tell the group to consider their response and then to show with their 

whole bodies how they feel. If they strongly agree with the statement 
they should reach up as high as they can and may even stand on tiptoe! 
People who strongly disagree should crouch down low or even lie on the 
floor. People can also find their own in-between positions to indicate 
their level of response. 

3. Ask people to relax and read out the second question. 
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Section 3: INTERACTIVE DRAMA BASED EXERCISE 
 

Prepared by: Boštjan Gombač 

 
The aim of the third section is to provide a short introduction in the area of participative 

arts and a set of exercises and education activities that could be easily applied by youth 
leaders on any topic that is relevant for debate, analyse and in-depth understanding. The 
topics that can be approached can be any of the large area of global education themes and 
intercultural education. 

 
The exercises proposed in this material are part of non-formal education methodology 

and therefore is required that the group of participants before going into using this methods 
in exploring this themes deeper to have participated in some getting to know each other and 
team building activities. 

 
Also as a recommendation is to apply this exercises after the group of participants (as 

recommend in the structure of Art Fusion project) already explored various topics of global 
education and intercultural education. 

 

Some details on the terms used in the material 
Interactive social drama  
Drama-based activities on problems identified by the participating group or community and 
performed by the participants themselves and used as a stimulus for discussion aimed at 
problem- solving, decision-making and action. 
 
What are the features of interactive drama? 
1. Participants are active, not a passive audience: Participants are the thinkers, doers, 

problem solvers and testers of new ideas. They use their experiences, needs, concerns, 
feelings and knowledge as a starting point for drama and a focus for discussion and 
action. 

2. A facilitator: There is a need for a facilitator for the interactive drama processes and 
activities. The facilitator helps the group to work well together, carry out the activities 
and achieve their agreed results. 

3. Combination of drama and discussion: Drama is combined with discussion to 
actively engage people in a learning process about what happens in their lives, why 
things happen, what they mean for their lives and how they can strengthen good 
practices and change harmful practices. 

 

What are the benefits of using interactive drama? 
Learning about our lives: Interactive drama gets us to show, talk about and explore our 
different life experiences related to global problem. This helps us to learn more about 
ourselves in a meaningful way. 
Engages body, head and heart: By being actively involved in the drama, we can imagine and 
experience how someone might feel, think or act in a situation through taking on the roles of 
different characters. Through the interactions of the characters we also experience how 
people‟s thoughts, attitudes and actions affect them and others. This is very useful in 
addressing stigma and discrimination, education, minorities, conflicts, environment, etc. 
Way of discussing sensitive issues: Drama is useful for raising and discussing sensitive 
issues, because people may feel more comfortable to say things through the voices of the 
characters than as themselves. The characters raise the issues and then people discuss them, 
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talking about the characters rather than themselves. This opens up a safe space for more 
discussion than when people are discussing their own lives directly. 
Accessible: Most communities already use some form of performance with aspects of drama 
to express themselves on various issues. Drama is therefore a familiar activity. Taking part in 
basic drama does not require literacy or a high level of acting skill; hence most people can do 
it. People can speak in their own languages; hence they can understand issues better. 
Children and young people often enjoy drama and are able to express themselves more 
freely through it. 
Voice of the less powerful: Through expressing themselves through drama, the voices of 
people who are less powerful in our communities (e.g. youth and women) can be heard. 
Skills building: We can use drama to practice and develop various skills which can include, 
for example, communication, negotiation and assertiveness. By practicing how to manage a 
real situation, people gain confidence. 
Builds collective action: Drama brings groups and communities together to discuss and 
solve problems together. 
Way of looking for and trying out solutions to problems: Drama allows us to imagine 
different social situations and work out different solutions to problems we come across. 
These solutions can be tested through drama because it gives us insights into the practicality 
of the solutions. In the process we can learn how to implement the solutions. 

 
For what purposes can we use interactive drama? 

 bringing people together and creating the opportunity for collective problem solving 

 drawing out participation and the sharing of popular concerns and understanding 

 stimulating discussion and a critical understanding of problems and concerns 

 exploring our own experiences and problems in certain field; 

 questioning our social and gender norms 

 overcoming people‟s fears and building confidence and unity 

 testing out possibilities and strategies for action 

 developing individual and group skills and preparing for action 

 building assertiveness and the ability to have more control over our lives 

 creating mutual support and positive peer pressure 

 advocating for community, service provider and government action. 
 

Some Tips for Delivering Workshops 
After you have presented these workshops a few times, you will find that no two groups of 
participants are exactly alike. They can vary widely in terms of experience, nervousness, 
excitability, intelligence, and talent. As a result, the experience of presenting the workshop 
will be different each time, which is part of the fun. 
Like an expert classroom teacher, an expert workshop facilitator must be able to work with 
each trainee at his or her own pace. This skill involves listening to participants‟ questions, 
being extremely patient when necessary, and often trusting one‟s intuition or feelings. A 
good facilitator must be clear and concise when explaining instructions for exercises and 
games. She or he should maintain a warm, open, non-judgmental attitude. Doing so helps 
participants feel safe to express themselves, which is one key to a successful workshop. 
Effective facilitators take their work seriously, yet approach it with humor and infuse the 
workshop environment with a sense of play. Good facilitators establish that there is no right 
or wrong way to play. 
Facilitators must find the delicate balance that exists between staying on task (keeping to the 
workshop agenda) and remaining flexible. Often a discussion, exercise, or game will take 
longer than planned or expected. This can happen for a number of reasons and can be 
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perfectly appropriate. It is not useful to become frustrated. It is important to trust the 
process, stray from the agenda a bit, and know you have covered what your participants 
need to learn most. In the end, the more a facilitator presents these workshops, the more 
proficient he or she will become at facilitating them. 

3.1 Workshop 1: Tools for creating theatre-based educational material 
 

In this workshop, participants are led through a series of theatre games and exercises 

designed to relax the mind and body. The exercises are interactive, physical, non-

threatening, and presented primarily as fun play. In later exercises, improvisation basics are 

introduced and practiced, leading to a discussion about how to develop effective educational 

messages. More exercises follow in which participants create short educational scenarios, 

show them to the group, and evaluate their effectiveness. 

  

Aim To help participants feel safe and free to discuss any social problems that they 
might face or their communities without embarrassment or restraint. To show 
how issue-oriented scenarios can be created from participants‟ own thoughts and 
experiences. 

Time 3 1/2 hours 
Materials  one rubber ball or similar object to toss safely, one chair for each participant, flip 

chart, several markers of various colors, flip chart pages prepared in advance: 
1. „Welcome to Zip to Script‟ with the names of facilitators 
2. „Freeze Frame‟ with numbers 1 through 10 (leave room to write 
information) 
3. „The Message‟ with the following list: 
● Educational objectives (leave room for two educational objectives) 
● Tips 
▼ humor 
▼ short scenes 
▼ different names 
▼ unresolved endings 

 

Name of Activity Quick Warm-up Circle 

Aim To provide a ritual that can be used at beginning of a workshop or rehearsal. To 
help participants relax, energize, stretch, and breathe. 

Time  
Materials  none 
What to do These exercises should stretch all the major muscles, help focus the group, and 

raise the energy level of the participants. They also serve as a group ritual to 
perform before starting a rehearsal or training session. 
Tell participants to form a circle. Next, ask them to find a partner across the circle 
with whom they will maintain eye contact during the exercise. 
Next, the facilitator should lead the group through a series of exercises using 
deep breathing, stretching, jumping, and other movement. 
Closure 

Give positive reinforcement and encourage applause at the end of the exercise. 
Ask participants to remain in a circle for the next exercise, which will help them 
get to know each other. 
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Name of Activity Energy Circle with Names and Name Game with Rhythms 

Aim To encourage participants to express themselves physically. To continue to relax 
the group and create a sense of playfulness. To assist the group in learning each 
other‟s names 

Time  
Materials  none 
What to do Facilitators may choose either of the following name games. 

Energy Circle with Names 
With the group still in a circle, ask for any two participants standing next to one 
another to volunteer to begin the game. Have them face one another, and ask one 
person to tell the other his or her name while making some sort of gesture (wave 
an arm, kick a leg, or tilt their head, for example). Have the second person repeat 
the first person‟s name and gesture (to the first person) only saying the name 
louder and making the gesture more pronounced. Next, ask the second person to 
turn to the participant on his or her other side and say his or her own name 
while making a new gesture, which that person should then repeat back to them, 
and so on around the circle. 
Name Game with Rhythms 

With participants still in a circle, demonstrate clapping this rhythm and tell 
participants to clap it with you: 1-2, 1-2-3. Once everyone has the rhythm, 
explain that instead of claps, each person will (one at a time) step into the middle 
of the circle and speak his or her name while making a full-body gesture. The 
gesture and name are performed on the „1‟ count, and then the group repeats 
both on the ‟2‟ count. Then everyone repeats the person‟s name and gesture three 
times quickly on the „1-2-3‟ count. Now, the first person rejoins the circle, the 
next participant proceeds, and so on until everyone has had a turn. 
Closure 

Give positive reinforcement and encourage applause. Tell the group that the 
exercise they just completed was an introduction to improvisation. The group 
should remain in a circle while you talk briefly about peer education theatre and 
explain the tasks for the day. 
Process 
Tell participants that this workshop provides tools for creating theatre-based 
educational material. They will be led through a series of games and exercises 
that will make the learning experience fun. Explain that they will also learn 
about improvisation, developing messages, and creating short dramatic pieces. 
Briefly y explain the following facts about the history of theatre in education so 
that 
participants understand the context of the approach: 
■ Every culture uses theatre to entertain and tell stories – for example, African 
storytelling, Indonesian puppet shows, and Chinese opera. 
■ Theatre is also a good way to spread news and educate people. 
■ Younger people in particular react well to receiving educational messages 
through theatre, as opposed to lectures. 
■ Theatre actively engages an audience and helps participants focus on the issue 
at hand. 
Next, explain that ground rules are important because they help everyone feel 
safe in expressing themselves openly during the workshop. Ask participants to 
suggest two or three ground rules. Write these suggestions on the flip chart 
paper. Some examples of ground rules include allowing only one person to 
speak at a time, respecting fellow actors, and maintaining confidentiality (what is 
said in the room stays in the room). Ask participants to agree to the list of 
ground rules. Brainstorm consequences for breaking them. 
Closure Tell the group that the next game appears simple, but that it is more 
challenging than some would guess. 
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Name of Activity Pass the Beat 
Aim To build group cohesion, unity, and focus. 
Time  
Materials  none 
What to do Ask participants to stand in a circle. Turn to the person next to you (on either 

side), make eye contact, and clap your hands. That person should try to clap at 
the same time so that you are clapping together. Then, that person should turn to 
the person on his or her other side, clap in unison, and so on around the circle. 
This gives the impression that the beat is being passed. 
Encourage participants to establish and maintain a rhythm. After the beat is 
passed around the circle several times, stop the clapping and discuss the 
exercise. Ask participants what makes the clapping in unison work. (Some 
possible responses include making and keeping eye contact, breathing, clear 
intentions, not anticipating, staying in the moment.) How did the group do at 
staying with the rhythm? Try to do the exercise a second time, this time with a 
participant starting the clapping. Evaluate again. 
Closure 
Emphasize how important it is to be „in tune‟ with fellow actor/educators during 
rehearsals and performances. Next, tell participants to start walking around the 
room in preparation for the next activity. 

 

Theatre Games 

Name of Activity Grid Walk – Mask Removal 

Aim To raise participants‟ awareness about body energy and group energy. To help 
participants feel comfortable making eye contact with others. To help 
participants learn how to use the entire training space. 

Time  
Materials  none 
What to do Ask participants to remain silent throughout this entire exercise. 

Tell participants to begin by walking around the workshop space in whatever 
direction they wish. After a minute, tell participants to „check in‟ (silently) with 
how they are feeling. What is their emotional state? Are they feeling any tension 
in their bodies? How do they feel physically? Remind participants to breathe 
deeply as they continue to walk. 
Next, ask participants to begin observing the room as they walk. Tell them to 
notice colors, objects, light patterns, textures – details they might normally miss. 
Continue with this for one minute. 
Next, tell participants to begin to make eye contact as they pass one another. Tell 
them to look at each other as if it were the first time they were seeing each other. 
Tell participants that this exercise is called „the mask removal‟. This means that 
participants should not try to be happy if they are not feeling happy, and they 
should not try to „put on a friendly face‟ if they are not feeling that way. In this 
exercise, there is no reason to be socially acceptable. As they continue to walk 
around the room, they should let their bodies and faces truly reflect how they 
feel. 
Finally, ask participants to change the tempo and style of their walking. For 
example, ask them to walk faster or slower, or on tip-toe or low to the ground, or 
any other variation that occurs to you. All the while, participants should 
continue to make eye contact and stay in touch with their bodies and feelings. 
Closure Offer positive reinforcement to the participants, then end the exercise. 
Tell participants to keep walking as you explain the rules of the next exercise. 

 



 55 

Name of Activity Impulse Exercise 

Aim To encourage participants to express themselves with their voices and bodies. To 
help participants shed fears of looking foolish. To raise awareness about the 
changes in energy needed to make small movements and quiet sounds. 

Time  
Materials  none 
What to do While the group continues to walk around, explain that you will begin this new 

exercise by tapping someone on the shoulder. The person who is tapped will 
make a sound and movement as they continue to walk around the room. 
Everyone in the room will then repeat this sound and movement until you tap 
another person and begin the process again. 
Begin the exercise. In addition to switching „leaders‟ every minute or so, you can 
also vary the exercise by instructing the group to make the movements smaller 
or bigger or the sounds louder or softer. You might also have the group return to 
neutral walking before tapping a new person on the shoulder. 
Closure 

Ask participants to return to neutral walking, and a few seconds later, ask them 
to stop moving. Offer them positive feedback. Explain that this exercise should 
have helped them begin to overcome any shyness they feel about making sounds 
and movements in front of an audience. Next, ask them to get into pairs for the 
next exercise. Tell the pairs to spread out so that there is plenty of space between 
them and other pairs. 

 

Name of Activity Mirror Exercise 

Aim To help participants connect with each other. To explore kinesthetic energy, 
moving as „one‟, and building trust. 

Time  
Materials  none 
What to do Ask the pairs to decide who will be person „A‟ and person „B‟. Explain that 

person A should start making simple and slow movements, which person B 
should mimic (like looking in the mirror). Ask participants to stay silent and to 
focus on their partners. 
After a few minutes ask participants to switch so that person B now leads (with 
no break in the movement during the switch). After another few movements ask 
participants to switch leaders one or two more times, decreasing the amount of 
time between the switches. 
When participants seem comfortable with the exercise, tell them to continue to 
mirror each other but now with no leader or follower. They should try to make 
this work by „tuning in‟ to what their partners are doing. After a few minutes, 
tell participants to gradually stop moving, together. 
Closure 
Lead a brief group discussion. Ask these questions: Who enjoyed following 
more? Who enjoyed leading? What helped the union of movement? What hurt 
it? Explain that the intense connection they felt with their partners during this 
exercise is similar to what they will want to achieve with their scene partners on 
stage. 

 

Name of Activity Machines 

Aim To explore group energy, simultaneous movement, and rhythm. To explore 
focus and focus points, sound and movement, and how movement is affected by 
emotion. 

Time  
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Materials  none 
What to do Ask a volunteer to come to the centre of the room and start making a repeated 

sound and movement like a machine. Ask new volunteers to join the machine 
one by one and make a sound and movement that connects to the part of the 
machine they joined. Participants are not required to connect to the person who 
joined the machine just before them. 
Once all participants have joined the machine, ask them to move slower and then 
faster. Also ask participants to imagine the machine changing color or mood 
(make some suggestions), and tell them to change their actions accordingly. 
Closure 

Offer positive reinforcement (e.g., „Everyone is working together really well.‟). Next, 
ask the group these questions: How did it feel to be a machine? Was it hard to 
stay focused on your sound and movement? What helped? Which changes in 
tempo, colour, or emotion were difficult? Which were easy? Explain that this 
exercise helped them practice working as a team and changing their body 
movements to reflect different moods. Tell them that they need these sorts of 
skills when they act in peer education theatre pieces. Now tell the group they are 
about to begin their first real improvisation game. 

 

Name of Activity No Dialogue Line 

Aim To encourage participants to follow their physical and vocal pulses without 
suppressing how they feel. To help participants gain awareness of full body 
involvement and expression without using words. 

Time  
Materials  none 
What to do Ask participants to form two equal, straight lines facing each other; call them 

lines A and B. Each person in line A should fi nd a partner (directly across from 
them) in line B. Designate the person on one end of line A to be line A‟s captain. 
Designate the person across from captain A to be line B‟s captain. Ask the two 
captains to have a „dialogue‟ with each other using sounds and movement but no 
words. For example, captain A can grunt with arms extended.  
Captain A‟s whole line should then repeat the sound and movement. At this 
point, captain B should respond to captain A‟s line with his or her own original 
sound and movement. After captain B has responded, captain B‟s line should 
repeat his or her gesture and sound. 
After the first two captains have had their exchange, ask them to go to the end of 
their lines so that the next people in line become the new captains. This exchange 
should be repeated until everyone has had a chance to be captain. Remind the 
group, as necessary, that the „dialogue‟ is sound and movement, not words. 
Closure 
Remember to offer positive feedback and tell the group that this exercise was the 
first step towards learning how to improvise. Tell participants to remain in two 
lines for the next exercise, an improvisation game with words. 

 

Name of Activity WWW Line 

Aim To introduce elements of a scene. To raise awareness about the importance of 
verbalizing key information quickly. 

Time  
Materials  none 
What to do Have participants identify a partner across from them. Explain that this exercise 

will help them learn the basic elements of a scene: the who, what, and where – 
what you will now refer to as the WWW: 
Who refers to the characters in the scene, their relationships to one another, their 
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backgrounds, and their beliefs and values. 
What refers to the conflict in the scene, what the scene is about, and how the 
conflict relates to the educational objective. 
Where refers to the location or setting for each scene and how the setting relates 
to the characters and the conflict. 
Tell participants that each pair will, in turn, create a three-line scene. Person A 
will start the scene, person B will respond, and person A will finish the scene 
with the third and final line. By the end of each three-line scene, participants 
should have communicated the who, what, and where. Emphasize the 
importance of working together to build a scene rather than one person 
communicating all the elements in one line. For example, person A can say the 
opening line and mime an activity to suggest location (where). Person B can then 
respond with a line that specifies relationship and adds to the action of the scene 
(who). Then person A, in finishing the scene, can clarify the conflict (what). 
The game proceeds pair by pair down the line until everyone has participated. 
The scenes are independent of each other; the second pair should create its own 
new scene after the first pair has finished. Participants should not discuss the 
scenes before their turn. Rather, they should accept and build on the line spoken 
by their partner. Emphasize that this exercise is not about being funny. It is about 
working together and creating a simple scene. 
After each pair takes a turn, quickly evaluate to make sure that all three elements 
were communicated. Ask participants to try again if they need to be more 
specific c about any of the elements, or suggest ways that they could be more 
specific c the next time. 
Sample Three-Line Scene 
Person A: Wow, there are a lot of dirty dishes in the kitchen! (Establishes the 
where.) 
Person B: Yeah, mom, what a mess. (Establishes who these people are and what 
their relationship is.) 
Person A: Well, son, if you‟d help, it would get done a lot faster. (Establishes the 
what – otherwise known as the conflict that makes the exchange interesting.) 
Closure 

Offer positive feedback. Explain that this game is difficult but important. 
Ensuring that basic scene information is presented right away helps the audience 
better understand the story. Next, ask the group to sit together (on chairs or the fl 
oor, as desired) near the flip chart so that you can discuss the next steps in the 
Zip to Script process. 

 

Creating and Evaluating the Scene 

Name of Activity Brainstorming Topics and Creating Scenes 

Aim To introduce how to target specific c issues, educational objectives, and 
audiences when creating a scene. To have participants practice writing 
educational objectives. 

Time  
Materials  flip chart paper and markers 
What to do Discuss the importance of developing scenes for specific audiences. Tell 

participants they should think about these questions when creating scenes: For 
whom is the scene intended (the target audience)? What is the chosen topic and 
what specific part of that topic do you want to address? For example, ask 
participants to brainstorm about what, specifically, they would like their scenes 
to address if reproductive health were the chosen topic (e.g., refusing sex, 
learning that menstruation and wet dreams are a normal part of adolescence, 
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etc.) and if young people ages 12 to 14 are the target audience. Point out that 
successful scenes usually focus on very specific issues. 
With the group, brainstorm several issues about which they would like to 
develop a scene, and then choose one. Define and explain the importance of 
strong, clear, educational objectives. As a group, write two educational objectives 
for the chosen issue. 
Closure 
Answer any questions participants have. Next, ask participants to stand in a 
circle in preparation for the next exercise. 

 

Name of Activity Ball Toss 

Aim To help participants explore their emotions, thoughts, ideas, and attitudes about 
the chosen topic. 

Time  
Materials  one rubber ball or similar object to toss safely 
What to do With the group in a circle, remind participants of the issue chosen in the 

previous exercise. Toss the ball to someone in the circle. As you toss the ball 
speak aloud a thought, attitude, or emotion related to the issue. The person who 
caught the ball should then throw it to someone else, sharing his or her feeling or 
idea with the rest of the group. Continue the exercise until all participants have 
had a chance to speak or the group has run out of new things to say. 
Closure 
Explain how this exercise helped participants quickly assess and express how 
they felt about the given topic. By speaking aloud their thoughts as they tossed 
the ball, they likely said the first thing that came to mind without worrying what 
others would think or whether their opinions would be shared. Offer positive 
reinforcement. Next, tell the group that they will play a game in which they will 
create many short scenes, very quickly, about this issue. It will help participants 
see how easy it can be to create a lot of material for one topic. 

 

Name of Activity Freeze Frame One Topic 

Aim To practice improvising about an issue. 
Time  
Materials  „Freeze Frame‟ flip chart page and markers 
What to do Ask two volunteers to stand in front of the group. Tell participants that these 

volunteers will begin a simple improvisation about the chosen topic from the 
previous exercises. They can create any kind of scene, characters, or situations, as 
long as they stay on the topic. The actors must start the scene without any 
preparation. 
Explain that at any point, a person from the group can yell „freeze‟. When this 
happens, the two actors must freeze in place while the individual who yelled 
freeze replaces one of them, assuming the position of the person replaced. At this 
point, the pair will start a new scene on the same topic, but with new characters 
and situations. 
Start the game by asking the two volunteers to begin a scene. If more than a 
minute passes before someone yells freeze, remind participants that it is time for 
a new volunteer to step in. While the game is being played, take notes on the 
„Freeze Frame‟ flip chart page about the different scenes being created. 
When most participants have volunteered, or when no new ideas are being 
generated, stop the game. Ask participants to gather around the flip chart stand 
and together review the list of scene ideas that emerged from the exercise. Point 
out that it is good practice to write down scenes as they are being improvised so 
that the best ones are not forgotten. 
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Closure 

Offer applause and positive reinforcement. Using the notes you took, point out 
how many scenes they started in a very short time. Tell participants that they 
will now focus on scene planning. 
Training note 
This game can generate a lot of ideas about an issue and inspire the team to try 
things they may not otherwise have considered. 

 

Name of Activity Scene Planning in Small Groups 

Aim For participants to practice planning an issue-related scene. 
Time  
Materials  flip chart paper and markers for four groups and „The Message‟ flip chart page 
What to do Post „The Message‟ flip chart page on the wall. Divide the group into four teams. 

Tell each group to brainstorm about a target audience they would like to reach, 
an appropriate topic for that audience, and one educational objective for that 
topic. Ask them write their ideas on blank flip chart paper. 
Refer participants to „The Message‟ flip chart page. Ask participants to consider 
the tips listed there – using humour, naming characters, and keeping scenes 
short – while brainstorming their ideas. 
After they have brainstormed for a few minutes, tell participants to decide upon 
their audiences, topics, educational objectives, and character names. Then, each 
team should develop a two-minute scene that meets its educational objective. 
Tell the teams that they should not practice the scene before performing for the 
group and that it is not necessary to use all the members of their team in the 
scene. They should only use as many members as needed to meet their 
objectives. 
Closure 

After about 15 minutes, make sure all the groups have finished planning their 
scenes. Then discuss what they thought of the process. Was it easy or difficult? 
Why? Did everyone participate? Now create a „stage‟ on which the scenes will be 
performed and gather the audience. 

 

Name of Activity Show and Tell Scenes 

Aim To help participants gain experience performing scenes and getting feedback 
from the facilitator and group. To model in-character question-and-answer 
sessions (optional). 

Time  
Materials  flip chart paper, markers, pens, and paper 
What to do Ask for a team to volunteer to perform their scene. 

At beginning and end of each scene, a member of the team should say „scene‟ so 
that the audience knows when the scene has begun and ended. 
Give positive reinforcement. After each scene, ask the performing team and the 
audience the following questions: 
■ Team: What were your educational objectives? 
■ Audience: Were these educational objectives clear for the audience? 
■ Team: What was your target audience? 
■ Team: How does your preparation of the scene compare to its execution? Did it 
turn out the way you expected? 
■ Audience: Was the scene realistic? 
■ Everyone: What parts of the scene should the group keep? What should they 
change? 
Training note 
A co-facilitator or volunteer should be selected to document the content of the 
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scenes so that the group can refer to them as they refine their scenes. Stress that 
these in-character question-and-answer sessions can enhance the educational 
experience for the audience after a scene has been performed. 
Closure 
Give positive feedback and congratulations. Emphasize that these scenes are first 
steps. Getting scenes ready to show an audience can be a long process. 
Optional: In-Character Question-and-Answer Session 

Tell the performing team to stay in character after their scene is finished. Ask 
individual actors a few simple questions directed at their character and have 
them answer as the character. Evaluate with the group whether the actors 
answered the questions the way their characters would. 

 

Name of Activity Next Steps 

Aim To provide an overview of next steps in the process of preparing scenes for use 
with peer groups. 

Time  
Materials  none 
What to do Explain that each time a scene is performed during the workshop, the group will 

evaluate it, decide what did and did not work, and then re-work the scene if 
needed. 
Tell them that they have completed the first step in the process of creating 
performance-quality scenes. The scenes will require more practice before they 
are ready to be performed before peers. The scene can become a powerful tool 
for education and change through evaluating the dialogue (is it accurate, 
relevant, age-appropriate, culturally appropriate, and balanced between humor 
and drama), characters (are they realistic, logical to the situation, and 
recognizable to the target audience), situation (is it realistic, possible, relevant, 
engaging, and entertaining) and message (is it clear, relevant, age-appropriate, 
culturally appropriate, and up-to-date). 
Closure 

Offer positive feedback. Ask if there are any questions. Ask participants to form 
a circle for the closing of the Zip to Script workshop. 

 

Name of Activity Closing Circle 

Aim To teach a ritual that can be used at the end of each workshop or rehearsal. 
Time  
Materials  none  
What to do Choose an exercise that is simple, such as clapping together twice or snapping 

fingers and stomping. Or, choose a more elaborate one if time allows. 
Closure 
Thank everyone and tell them when the next workshop will be held. Dismiss the 
group, but remain in the room so that participants can ask questions.  
About Closing Circles 

A „closing circle‟ activity is recommended at the end of each workshop in this 
curriculum. Although this manual provides exercises, games, or rituals with 
which to close, these are just suggestions. You may design your own signature 
closing circles, as long as you are consistent about using them. Why are closing 
circles so important? Many sensitive topics are discussed during the 
development of peer theatre. Young people must be provided an opportunity to 
relax and „decompress‟ after dealing with the complex emotions that often arise 
during the process. 
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3.2 Workshop 2 – Creating Back Stories 

 

This workshop teaches participants the importance of internal and external character 

development. Exercises assist actor/peer educators in imagining and expressing the physical 

traits of their characters (behavior, mannerisms, walk, and talk). In addition, participants are 

taught methods that help create a character‟s „back-story‟– personal details about a character 

(family life, goals, dreams, and experiences). Finally, participants learn how these character 

details are used during a post-performance question-and-answer session. 

  

Aim To introduce back stories as a tool for effective character development and 
effective post-performance facilitation. To introduce methods for external 
character development. To learn the importance of logic and consistency of facts 
in scenes. 

Time 3 hours 
Materials  one chair for each participant, paper and pens (enough for all participants), 

markers, „What Makes Us Who We Are?‟ flip chart page, tape  

 

Name of Activity What Makes Us Who We Are?  

Aim To focus attention on experiences, traits, history, and other factors that influence 
individual identities. 

Time  
Materials  ‘What Makes Us Who We Are?‟ flip chart page and markers 
What to do Post the „What Makes Us Who We Are?‟ fl ip chart page. As the participants 

enter the room, ask them to take a marker and write on the flip chart factors they 
think contribute to who they are right now. Give some examples, such as sex, 
sexual orientation, economic factors, environment, culture, religion, family 
values, and relationships to self, others, and society. Let them know that there is 
no wrong answer. 
Closure 

At an appropriate time, stop the exercise and lead participants into a circle at the 
centre of the room.  

 

Name of Activity Statue Exercise 

Aim To help participants channel their emotions into body movement 
Time  
Materials  none 
What to do Tell participants that each will have an opportunity to go into the centre of the 

circle, one at a time. In the circle, participants will say their names and then 
create statues with their bodies that best represent how they are feeling at the 
moment. They should not say the feeling, but rather illustrate the emotion with 
their statues. Each person should freeze and hold his or her statue for a few 
seconds before returning to the circle. 
After everyone has presented a statue, ask the following questions: 
■ How did it feel being a statue? Was it easy? Difficult? 
■ Did anyone find it difficult to express their emotions without words? Why? 
Why not? 
■ What are some of the ways we can express emotion without words? 
Closure 
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Tell participants that there are no correct or incorrect answers to these questions. 
They are designed to get participants focused on expressing emotion and 
communicating feelings without words. Give positive feedback. Next, explain 
that the following series of exercises will help build their characters for their 
scenes. They will develop their characters‟ thoughts, experiences, goals, and 
dreams, as well as physical characteristics. 

 

Name of Activity Writing Exercise – Creating a Character 

Aim To teach participants how to create a character. 
Time  
Materials  paper and pen for each participant, and „What Makes Us Who We 

Are‟ flip chart page posted where everyone can see it 
What to do Explain that everyone will have 10 minutes to create a new character. They will 

make up everything about their characters, including name, place of birth, age, 
etc. These facts comprise the character‟s backstory. 
Before they begin writing, ask participants what other information they think 
should be included in a character‟s backstory. Refer to the „What Makes Us Who 
We Are?‟ flip chart page. Some other examples of backstory information include: 
■ Religious background, upbringing, traditions 
■ Family structure (parents, grandparents, guardians/siblings) 
■ Ethnicity and culture 
■ Personal and professional goals 
■ Dreams for the future 
■ Relationships with friends, boyfriends, or girlfriends 
■ Education, success in school, educational goals 
■ History of abuse (physical, mental, emotional) 
■ Sexual orientation 
■ Sexual history 
■ Favorite hobbies, favorite colours, habits, eccentricities, interests, taste in music 
and film 
Tell participants to begin writing. Encourage them to use their imaginations, 
filling in as much information as they can in the 10 minutes allotted. 
Closure 

After time is up, ask participants to stop writing. Remind them that this is just a 
start, since the creative process continues as scenes are being created and 
performed. Ask participants to put down their papers, push their chairs to the 
edges of the room, and stand in the centre of the room in preparation for the next 
exercise. 
Training note 
It is not important that all these items be included on the flip chart. These are just 
examples that you can use to prompt participants into thinking of additional 
background characteristics. 

 

Name of Activity Character Walk – Physical Exploration 

Aim To help participants explore and create physical characteristics and behaviors for 
their characters. 

Time  
Materials  none 
What to do Ask participants to walk around the room. Ask them to observe their own walks. 

Where is their centre of gravity? How wide is their stride? Do their arms swing? 
With which part of their bodies do they lead? After a few minutes, ask them to 
exaggerate their movements as they walk. After one minute, have them return to 
their normal, neutral walks.  
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Next, tell participants to focus on the characters they just created. As they 
continue to walk, tell them to gradually change their own physical body traits to 
become those of their characters. How do their characters walk? How big are 
their strides? How do their bodies move? After a few minutes, ask participants to 
exaggerate the way their characters move, and then have them return to their 
characters‟ neutral walk. 
Now, ask participants to alternate between their own walk and that of their 
characters. Observe what is different and what is similar. After a few additional 
minutes, end the exercise. 
Closure 

Offer positive feedback. Ask participants what they noticed about their 
characters‟ bodies during the exercise. How did they evolve? What was different 
about how their characters walked, and why did they make their characters walk 
that way? 
Explain that actors can always return to how they felt when they were walking 
in character to reconnect with that character. In preparation for the next exercise, 
instruct participants to take their written back stories and find a partner. 

 

Name of Activity Partner Work – Interviews and Sharing, Creating a Scene 

Aim To have participants further develop characters, with a partner, and use those 
characters in an improvised scene. To review scene-planning techniques. 

Time  
Materials  Character back stories 
What to do Ask the pairs to find a quiet area to work. 

For the first eight minutes of this exercise, participants will alternate 
interviewing each other (four minutes each). The people being interviewed 
should stay in character, meaning that they should answer and behave as if they 
were their character. 
After the interviews are complete, the pairs should take 12 minutes to brainstorm 
a situation in which both of their characters could logically be involved and 
develop a two-person improvised scene to show to the group. Remind them to 
use the scene-planning techniques they learned in the Zip to Script workshop – 
identifying their target audience, topic, and educational objectives. Tell 
participants that they should not rehearse their scene, only plan it. 
Closure 

After time is up, gather the group together. Explain that they will now perform 
these improvised scenes. Tell participants that the main goal is to stay in 
character, both physically and mentally.  

 

Applying Back Stories to Scenes 

Name of Activity Perform Scenes Created with Partners  

Aim To give participants experience performing an original scene using the character 
development tools learned during this training. 

Time  
Materials  none 
What to do Have each pair present its scene. After each presentation, ask the actors how they 

felt. Did their characters surprise them? Did preparation of character backstories 
help them during the scene? Why or why not? Encourage the audience to 
provide feedback. 
Closure 
Offer positive reinforcement. Remind the group that good backstories help 
scenes feel more real and characters more alive. 
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Name of Activity Discuss Scenes and Play ’20 Questions’ with Each Scene 

Aim To teach a technique called „20 Questions‟ that will help participants further 
explore their characters and add detail to their backstories. 

Time  
Materials  flip chart and markers; „What Makes Us Who We Are?‟ flip chart, page with 

participants‟ answers from the previous exercise, posted where everyone can see 
it; two chairs „on stage‟ 

What to do Refer participants to the „What Makes Us Who We Are?‟ fl ip chart page. Explain 
that even with the writing and interview work they have done for their 
characters, their histories and internal lives can always include more detail. Ask 
for a volunteer and his or her scene partner to sit on the stage facing the group 
and assume the characters from their scene. Tell the audience to ask the 
characters questions that will help enrich their back stories. After a few minutes, 
ask for a new set of volunteers to sit before the group and answer questions. 
Continue switching the volunteers until everyone has answered questions or as 
time allows. A co-facilitator should take notes for the characters and write the 
answers to their questions on blank flip chart pages. 
Closure 

Note that in the beginning it may be difficult to understand why details about a 
character are important. However, as participants continue rehearsing and 
performing they will begin to notice that these details give them a sense of being 
„in a character‟s skin‟, help them feel grounded in the reality of the character, and 
allow them to relax as they perform. Help participants ensure that the facts, and 
the backgrounds of both of the characters in their scene, make sense and do not 
contradict with their partner‟s backstory. Any faults in the story‟s logic will 
impede its effectiveness with the audience. 

 

Name of Activity Connect the Dots 

Aim To model a method for cross-checking character facts and evaluating a scene‟s 
logic. 

Time  
Materials  flip chart paper used to write the characters‟ answers to questions in the 

previous exercise, and two differently coloured markers 
What to do Select one scene (or more, depending upon time) and ask the scene‟s actors to 

model this exercise. Review their answers as generated in the „20 Questions‟ 
game. Compare the answers and facts, making sure they correspond. (For 
example, one character may have said that the two characters have been sexually 
active in the past, while the other said that they have never had sex.) 
Circle discrepancies in one colour and agreements in another. Point out what 
inconsistencies need to be corrected. Remind participants that if the facts do not 
match, the audience will not trust you or have faith in what you are doing. 
Closure 
Be positive. Tell the group that although this process can be difficult, it is worth 
doing. This kind of preparation makes a difference on stage, and the more you 
can appeal to your audience, the more likely that they will make the changes 
outlined in your educational objectives. 

 

Name of Activity Back Stories and Facilitation 

Aim To review the purpose of back stories. To show how back stories help with 
facilitated audience discussions. 
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Time  
Materials  flip chart and markers 
What to do Ask participants why they think a well-developed back-story is important to 

creating successful scenes. Write their answers on the flip chart. Some possible 
responses include: 
■ to make it real for the audience 
■ to create well-rounded characters 
■ to avoid stereotypes 
■ to explore relationships and circumstances that lead to behavior and attitudes 
Ask participants why it would be useful to facilitate a post-performance 
debriefing in character. Explain that in this sort of discussion, actors remain in 
character after the scene is over and answer audience questions as their character 
would. Write their answers on the flip chart. Some possible responses include: 
■ to make sure the audience understood the message 
■ to provide an opportunity for the audience to help solve the characters‟ 
problems and offer solutions to the scene‟s conflict 
■ to dispel myths 
Explain that post-performance facilitation – the subject of this workshop – 
extends the scene and enhances the audiences‟ experience. Ask participants how 
they think backstories would help them with post-performance question-and-
answer sessions. Write their answers on the flip chart. 
Some possible answers include: 
■ Backstories help actor/peer educators distinguish between characters they 
may be playing in other shows. 
■ Backstories give actor/peer educators the grounding they need to answer 
audience questions. 
■ Backstories help the actor/peer educators understand their character‟s 
motivation and all of the factors that contribute to who they are. 
Closure 
Explain to participants that the work of developing a character‟s physical traits 
and inner life is ongoing. Participants should not expect to have fully fleshed-out 
characters after doing these exercises just once. There is always more they can 
discover about their characters, and these discoveries keep the work fresh and 
alive. 
Ask the group to move their chairs against the wall and form a closing circle in 
the centre for the room. 

 

Name of Activity Closing Circle 

Aim To continue the ritual of having a closing circle. To show how an earlier exercise 
can be adapted to help with character development. 

Time  
Materials  none 
What to do As in the earlier statue exercise, participants should take turns, one at a time, 

moving into the centre of the circle and creating a statue. This time, participants 
will make the statue in character – illustrating the character‟s physical body and 
emotional state. 
Closure 
Close the session with a group stomp, snap, and clap. Thank the group. Tell 
participants when the next workshop will take place. Remain in the room to 
answer participants‟ questions after the workshop is over. 
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Conclusion 
 

The project Art Fusion brought together organisations and young people from Ghana, 

Togo, Romania and Slovenia. The aim of this project is to engage participants from different 

cultural backgrounds in a global education process with the use of participative art methods, 

creativity workshops and musical pedagogy.  

The following manual serves as a tool for further developing the social competences and 

participation of young people. Manual for youth workers and trainers deals with the global 

education topics such as cultural diversity, inclusion of young people with fewer 

opportunities, sustainable development, climate change, migrations, combating poverty and 

social exclusion and Millennium Development Goals. This manual includes guidelines for 

successful implementation of workshops, examples of good practices, practical examples of 

workshops, team building activities, participative art workshops and art pedagogy 

workshops. Youth leaders will use this manual in the facilitation of the local workshops and 

in preparation for the Youth exchange within the project Art Fusion. Moreover this manual 

will also serve in the future as a useful training tool for youth workers and trainers, who 

prepare and execute preparational trainings for young people going on volunteer projects in 

the countries of the “Global South”.  
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