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This Social Agenda has been drafted as a collection of six National Agendas developed by each partner of the
European Project A.W.A.R.E – Action of a Wide Awareness Raising in Europe. It aims to put at EU Dgs disposal,
proposals and suggestions in order to include among the future Calls and programs the issue of Development
Education and those of Millennium Development Goals as crossing themes. This Agenda includes therefore
evidences, proposals and comments from experts, stakeholders involved or contacted during the project,
partners as well as young people, who have represented the main target of the action of the Aware Project and
have been asked in many cases to bring their own point of view and contribution to the drafting of the Agenda.
The Agenda has been drafted throughout all the six countries following more or less the same framework,
even though some time the discussion with young people led to different conclusion. The framework has
been organized by the partners following three main topics that appeared to them in need of attention, after
having made researches in the first part of the project. That research produced a Comparative Report that
showed the lack of attention, in all the countries, to three main topics: “One of the important recommendations
to expand interest for the Second Millennium Goal and MDGs in general is to gain a better media coverage
of such problematic. The media coverage is in all partner countries virtually nonexistent”.
What needs to be done is also to include developmental education and Millennium Development Goals in
school curriculums on all level of education. What is critical is not to look at the access to education as a
separate problem, but as a part of attaining other, broader conditions for the realization of this goal (eradication
of poverty, gender equality, etc.). For the realization of a quality global education, a more systematic approach
is needed, which would surpass the abilities of separate organisations, collectives and individuals. In order to
efficiently deal with these issues on all levels of education, the term global learning must be incorporated into
teachers’ consciousness. The main task thus lies in educating the educators.
A better cooperation between the governmental and non-governmental sector is essential for the inclusion
of the global component into the school curriculum. An important contribution of the non-governmental
sector is shown mainly in the field of didactical materials and special methods of teaching. Therefore it is
reasonable to orient towards investigating mechanisms, which would enable this cooperation. The EU level
should not be ignored in this sense as well, as more collaboration is needed in the sense of forming a common
European policy, which would efficiently deal with developmental issues, primarily focusing on the Sub-Saharan
African region. European Union should do more to support actions and projects (financially and otherwise),
which help to realize the Second Millennium Goal or MDGs in general”1.
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eduCatIng the eduCators

global eduCatIon aCCordIng to a.w.a.r.e partners

on development eduCatIon
and global learnIng
Nine Brothers
Once upon a time nine brothers lived with their mother in a small cottage in Senafe. One spring their land was at
war with another land. All nine brothers decided to set out from home to join the army. While saying goodbye to
their mother, the mother instilled: “My dear sons, be careful! If you stay together, you will be safe. If you part, you’ll
get hurt.” The sons promised that they would stay together. Each of them took his clothes and some food and they
set out together to join the army. After one hour of walking, the oldest son stopped. “Let’s look if we are all still
here! Our mother ordered that we should stay together.” He counted all of his brothers, yet forgot to count himself
too. “That is horrible!” he said. “One of us is missing!” He counted again. He again forgot to include himself in the
count, so he again counted only eight brothers. The brothers were wretched. “Maybe one of us fell over the rocks,”
said one of them. “Maybe he was kidnapped by a lion,” guessed the second brother. “Maybe he was bitten by a
snake,” said the third one. They all sat on the floor, not knowing what to do. After some time a traveller came by.
He saw the wretched nine brothers and stopped. “Why are you sitting here?” he asked them. “We lost one of our
brothers,” said the oldest brother. “There were nine of us and now we are only eight.” The traveller said: “I will find
your brother for you, if you give me your food!” The brothers
agreed. They stood up and the traveller counted them.
There were nine brothers. The traveller laughed, took their
food and left.
The above story clearly shows the importance of
knowledge, as we can quickly be outwitted due to our
lack of knowledge. We must bear in mind that in today’s
world we need to act as global citizens, because we
frequently forget to place events in a wider picture of
the world and consequently do not see our involvement
in the global events. Such images of the world around
us are firstly developed in the education process, which
frequently gives us only one part of the story.

In Austria, the National Ministry of Education’s (BMUKK) scope of responsibility comprises the primary
and secondary public education system, college of education, adult education and lifelong-learning2. The
Austrian Development Agency (ADA) is responsible for the implementation of Global Education (while the
policy is defined by the Austrian Ministry of European and International Affairs, BMEIA). ADA promotes
development work in Austria through support to NGOs who can apply for funding as they are acknowledged
as “particularly important for educational, cultural and public relations activities in development policy”3.
Ethiopian tale of the Tigerian people. Source: Rogelj-Petri!, Silvestra
(1990): Sol in zemlja: Pripovedke etiopskih ljudstev. Ljubljana: Zalo"ba
Mladinska knjiga. P. 164.
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We can apply to education the attribute “global” at least in the following seven senses:
1.Whole sphere: it focuses on the whole globe which was contracted to a "worldwide village" by the
globalisation, and even more, it enlarges our view to the whole cosmos.
2.Whole time: on the base of historical (and even geo-chronological) lessons global education teaches us to
think in centuries, long-term responsibility for the future generations.
3.Whole human: body, mind and soul, it focuses not only on the material needs of people but mainly on the
development of the human personality (including that substance of it which according to most of the
religions and philosophies survives even the death).
4.Whole Creature: it goes beyond the human being and it educates on responsibility towards other creatures
and even beauties (for example: protection of landscapes and cultural heritages, noise- and light pollution
which disturbs the silence and the cosmic experience, etc.).
5.Whole methodology: formal system of education, non-formal possibilities (trainings, workshops, etc.) and
informal frames (internet, media, festivals, unknown target groups).
6.Whole scale of ages: not only education of youth, but lifelong learning, adult and professional education,
trainings of leaders, teachers, etc.
7.Whole interdisciplinarity: e.g. social science can’t understand society without views of natural science.
Sustainability needs to slow down natural driving forces of real flows behind social issues.
According to researches made within A.W.A.R.E. Project in 2009, Development Education needs to be more
spread out in the six countries of the A.W.A.R.E. partners.
In a very short summary, we are presenting now the situation that partners are facing in their countries,
from a legislation point of view, but also from a practical and operating point of view.

2
3

Bundesministerium für Unterricht, Kunst und Kultur http://www.bmukk.gv.at/
ADA http://www.entwicklung.at/funding-and-tenders/development-communication-and-education-in-austria/en/
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ADA is also active in GENE network (Global Education Network Europe)4. The Austrian NGO platform
“Global Responsibility” which has also a sub-working group on the topic of Global Education/Development
Education (GE/DE) works closely with CONCORD (European NGO Confederation for Relief and
Development). Global Education or Development Education (GE/DE) is not explicitly mentioned in school
curricula – but it is generally agreed that there is space for GE in the curriculum at all levels. The “Austrian
Strategy Group Global Education” was established in 2003 in order to implement the results of the European
Congress on Global Education held in Maastricht/Netherlands in 2002. It is a co-ordinating body which
discusses, advises and supports Global Education programmes, projects and activities in Austria and it
contributes to networking in the field of Global Education. From 2007 until 2009 a Strategy Paper (“Global
Education. Strategies in the Austrian Education System”) was developed by the Austrian Development Agency
(ADA), the Ministry of Education, Art and Culture (BMUKK) and several experts and pressure groups (e.g.
Universities, NGOs, ...).
In Bulgaria according to the Constitution the right of education is a basic right for all citizens. School
education is compulsory up to the age of 16. School education in state and municipal schools is free of
charge. The Millennium Development Goals – 2008 is the second report Bulgaria has produced to express
the country’s commitment as a signatory of the Millennium Declaration.
Now Bulgaria is willing to contribute even more actively to the achievement of the global development
agenda. In the future the country will have the potential to participate in shaping the EU common
development policy and to contribute to the achievement of the Second Millennium Development Goal –
universal education for all.
For the last several years there has been an increasing interest of the society about the problems in the
sphere of education. The bad image of education in Bulgaria is often a reason for people to blame the
educational system for the problems of children and young people in the country, for the problems in the
labour market and other difficulties. People expect a system corresponding to the needs of modern society
and providing access to quality education to be built. The Millennium Development Goals Report for Bulgaria
2008 provides a picture about the quality of education in Bulgaria. Equal access to educational grades is not
provided, as it fails to provide education of good quality and chances for professional fulfilment.
Bulgaria modified the global millennium goal in education from »Achieving primary education for all«, to
»Improving primary and secondary education«, because the real issue for the country is not simply access
to education, but access to qualitative education. Bulgaria still has very good elementary education, but the
quality of junior high education is deteriorating compared to 10 years ago.
Bulgaria’s eight Millennium Development Goals are largely intertwined with one another. In the strongly
competitive environment of the European Union, high incomes are unthinkable without competitive, good
qualitative education. Although the indicators under the educational targets are comparable to the EU levels,
4

http://www.gene.eu/gene-participants.html
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the quality of education is declining and urgent reforms are needed to support the adjustment of the
educational system in an economy that must be innovative and competitive within the EU single market.
During the round table with representatives of educational institutions they sincerely admitted that they
have not heard about development education and they have rarely heard about global learning. These two
terms are seldom mentioned in educational documents but never put in practice. Educational experts
recognized development education and global learning as issues used when talking about contemporary
education but they do not know what these issues mean in practice.
The inclusion of global education in formal education in Bulgaria is still in paper and only some elements, if
any, are put into practice. These elements are mainly implied in private schools and universities as in state
and municipality schools and universities are obliged to run the education according to the programs
approved by the Ministry of education, youth and science.
In Hungary Environmental education is already long-established. Peace- education is not so wide-spread
but there are considerable networks in Europe engaged in conflict-resolution. The joining to the European
Union gave international development and development education a stimulus. The ENSZ Decade of
Education for Sustainability (2005-2014) began. The democracy and human rights education is also on the
agenda. Health education is emphasized in schools. Preparing people for multicultural circumstances is well
known in the civil sphere. Significant education is preventing from dependency in areas of drugs, alcohol and
smoking. Also there is some type of demography education which is preventing from diseases (mainly AIDS).
In Hungary global education is not part of the approach of formal education at all. Although the National
Curriculum is engaged to the values of global education, it doesn’t refer to any official international document,
but it mentions global education in its context several times: “The National Curriculum aims to help the
understanding and the esteem of other nations’ history, traditions, habits and life style.
This way it promotes openness towards different cultures.The document – according to the above mentioned
– draws attention to the global problems that humanity is facing/will face. Regarding though the issues that
affect the whole world; it emphasizes the individual’s, the state’s, the civil society’s and the smaller and larger
communities’ responsibilities, possibilities and tasks about using the possibilities offered by globalization and
the reduction of the dangers”.5 The National Curricula also mentions that for 9-12th grade talking about
e.g. today’s international conflicts, democracy, human rights, basic liberties, humanitarian aid, democracy etc.
needs to be ensured. This helps the students to evolve a more global way of thinking, to look at different
topics from a different point of view, get to know a new perspective and to evolve a more critical way of
thinking. How one can support the solution of global problems on local and regional level should be
introduced to the students to be aware about the possibility of being able to take action.
Regarding to the National Curricula students also need to be introduced to the importance of Lifelong
5

Translated from the National Curriculum: http://www.nefmi.gov.hu/letolt/kozokt/nat_070926.pdf, page 7
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Learning and of the interconnectedness to other relevant topics. Unfortunately global education is mentioned
in the school curricula mostly in civics, history and geography. So global education is touched in formal
education in a way, but students are not pushed to think more deeply about global topics and teachers don’t
use informal methods that are effective enough in formal education to widen students’ knowledge and interest.
In Italy Development Education has being practiced since 1970s, but it is not curricular in school programs.
It is proposed by many NGOs or small associations, that in these months are trying to connect altogether
in a national platform under the leadership of the National Foreign Affair Ministry – Development
Cooperation Agency. Centre and North Italian regions are the most covered by DE offer, even if the number
of people reached by it is still too little. Some of the interventions of NGOs and Associations are targeted
on young people, reached through schools. A small part of them is instead intended as “indirect education”,
focusing on educators and teachers, in order to prepare them to teach DE and GE at school. Main themes
are, for sure: North/South relationships, globalisation, racism, human rights. In the last years new issues are
starting to be proposes as object of DE activities: environment, fair trade, ethic finance, communication and
information, voluntary work, development cooperation. It is quite common that each organization proposes
activities related to what the organization is engaged to do, to some international campaigns the organization
is part of, etc.
Moreover, DE and GE is in Italy particularly focused on intercultural education, aiming to educate both Italian
students and immigrated students, who have increased a lot in the last ten years, to get along well and build
together a respectful and developed society. Development Education as a specific subject has never been
considered a specific subject in the national school system, because of its interdisciplinary features. This is
considered by many Italian experts one of the major strengths of DE , since it makes it treatable under many
different school subjects. The increased perception of development problems due to the emergency of
international conflict, as well of the issues related to migration, together with an increasing awareness among
the average public, is more and more facilitating the integration of external DE programs in schools.
In Romania education and training is administered nationally by the Ministry of Education, Research,Youth
and Sports (MECT). In the exercise of its specific MECTS cooperate with other central level ministries and
subordinated to the institutional structures.The general legal framework for the organization, administration
and education in Romania is established by the Constitution, the Education Law (Law 84/1995 republished,
with subsequent amendments) - organic law, ordinary laws and ordinances of the government. Specific
procedures and regulations are established by government decision and order of the Minister of Education,
Research,Youth and Sports. Basic principles on education in Romania are set by the Constitution, Chapter II
Rights and Fundamental Freedoms, Article 32 "right to education." Education Act regulates the organization
and functioning of the national education system. According to the Education Law (Law 84/1995 republished,

with subsequent amendments), education in Romania is a national priority and to develop free, full and
harmonious of human individuality and the formation of autonomous and creative personality ("educational
ideal"). All Romanian citizens have equal access to all levels and forms of education, regardless of social and
physical condition, gender, race, nationality, political or religious. State education promotes democratic
principles and guarantees the right to education differentiated on the basis of educational pluralism, the
benefit of the individual and society as a whole. The state also promotes the principles of lifelong education.
Non formal education is quite diffused in Romania. As the name says, it takes place outside of what is
happening at school, university or other accredited training programs, it is flexible, but follows a series of
learning objectives, which motivates and make more responsible the one who learn it. Moreover, learners
are directly and actively involved in the education process. It may cover educational programs that contribute
to adult literacy, basic education to those who have left the formal education system, improve life skills work
skills, and general knowledge. Even if the concept of non-formal education has not yet been defined in a
formula that is universally accepted and recognized, practically includes all activities that focus on developing
personal and professional skills outside the formal framework begin to gain widespread, especially among
young people, and it is the most common way through which Development Education is taught to population.
At Community level non-formal education is done by trainers, facilitators, volunteers who received competent
and certified skills in various fields who they have trained. Currently, the main providers of non-formal
education (therefore the main DE agencies) in Romania are: the European specialized NGOs and some
companies in their CSR programs.
In Slovenia formal education already has some elements of global education, however the actors on this
field believe that a greater inclusion of global education in formal education is needed, as we will otherwise
not be able to face challenges of the ever-changing world.
• In 2007 the Ministry of Education and Sport adopted Guidelines of upbringing and education for sustainable
development from pre-school to education on university level, where most of the content of global
education is included. The guidelines were however not yet developed into concrete plans.
• Seminar “With global education to global educational system: towards citizen and intercultural competences
in schools”, which was held in November 2009 in Ljubljana6.
• A Declaration with global education to global solidarity was formed on the seminar.
• Workshops, which non-governmental organisations perform in schools (mostly primary schools)
• Eco-schools, UNESCO schools.
• Starting points for global education in anthropology studies and courses from the field of social and cultural
anthropology, environmental studies and courses, connected with understanding ecosystems.
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The report can be found on http://www.tuditi.si/images/tuditi/PDF/sloga_porocilo_nedokoncano.pdf.pdfcompressor.pdf
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hIghlIghts from the projeCt
One of the AWARE project’s activities was to conduct workshops. They have been held in various schools
in different provinces of our countries. The invitations for these workshops were sent out to many schools,
colleges and youth centres and partners received a lot of positive responses. We noticed that the teachers’
own initiative (rather than directors) in many cases was crucial whether they wanted to bring in Development
Education and Global Education topics in classrooms. The workshops were held for 14-20 year old pupils
(depending on the country) and designed according to the age-groups. They started with an introduction
about the AWARE project and gave some background about the MDGs provided by the project coordinator.
In some cases speakers from the African countries, e.g. DR Congo, Ghana, Rwanda, South Africa and
Cameroon, talked about their own experiences, showed short movies, pictures and interesting case studies.
Students had the opportunity to ask questions about the speakers’ home countries. For some of them it
was the first time they could talk to someone from Africa. Students played at a MDG game and it was a
success as it triggered discussion about the importance of the MDG, or had the chance to face the links
between the Second MDG with all the other, thanks to some role games and witnesses from all over the
world. Thanks to several activities they found out the 8 Millennium Development Goals, and the second
one in particular.
Another highlight was the competition “Come into play” and the competition prize, a journey to an African
country. Students were encouraged during the workshops to make short radio and video spots concerning
the Second Millennium Development Goal with a focus on Sub-Saharan Africa. Very good spots were
delivered.
The best ones have been selected giving to the producers the chance to visit Eritrea. The journey has been
recognised by all the participants as a remarkable experience and left lots of impressions. During the AWARE
action week, the winners had several possibilities to present these experiences and impressions in their
home countries. It was noticeable that it had made a real change to them to feel, taste, smell, hear and see
this experience of being in an African country.
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hIghlIghts from dIsCussIons
During the six “A.W.A.R.E. Weeks” in partners countries, population, especially students, professors, teachers
and educators, have been invited to dedicated workshops, in order to make them reflect on A.W.A.R.E.
project topics, in order for them to express their ideas and opinions, that will be presented to European
DGs. We will now present the results of the discussion concerning this first topic, country by country.
Within Global Education in Austria, in particular the Austrian Strategy Group Global Education, the NGOs
play a very important role. GE is defined as “a pedagogical concept to enable young people to understand
complex development processes, global interrelations and social justice”.Two approaches can be distinguished
in the Austrian discourse on GE.
• Action Theoretical Approach (mostly by NGOs):The vision hereby is a sustainable socially just development,
a solidary society that can be created through education.
• Evolutionary/System Theoretical Approach (mostly by academics): GE is a concept to support beneficiaries
in thinking and acting in a complex way. GE is understood as a tool for self-development, as an answer to
a complex, interrelated global world.
In the field of GE in the education system there are currently numerous initiatives:
• Training for teachers, Master studies
• Infothek: provide CDs, DVDs, games and material on GE
• Individual primary schools with a focus on GE
• Publications etc.
The Millennium Development Goals (MDGs) can be understood as a political promise as well as concrete
objectives to improve an unjust situation. To reach the students it is indispensible to disclose the various
topics behind the MDGs. The MDGs are not part of the curriculum in Austria because they are not per se
interesting for schools; rather it is preferred to discuss causes, interrelations and topics behind the goals.
MDGs are set targets while GE focuses on an open learning outcome. MDGs are also perceived by the
speakers as a topic related to disillusion as many have the feeling that they will not be achieved anyways and
are “not a sexy topic”. Therefore, the topic of MDGs per se is difficult to present to the public.
As best practices 2 successful NGO initiatives targeting MDGs were presented:
• In order to make the topic of MDGs more attractive and appealing to young people, the NGO “Jugend
eine Welt” in its project “8:0 for one World” used the “language of soccer” with the slogan “Austria shoots
Millennium Development Goals”. In that way soccer was used as a playful ambassador.
The awareness raising component was successfully combined with outdoor-pedagogy elements referring
to outdoor games in teams. They also used positive wording and innovative approaches (outdoor-

13

pedagogy) to present the rather negative problems related to MDGs in a positive and more attractive
way and within unconventional contexts.
• The EU-project “Global Action Schools” organized by the NGO “Südwind” integrated project work in
schools. As a first step the students learn about sustainable actions, and then they are asked to do research
in their environment and finally act to improve the situation. Once the students get the feeling that they
have themselves the power to change something, to make a difference, they are very eager about a topic.
The project evidences that in order to reach your target group you have to use a “door-opener” and talk
about something students have a connection to their living environment. For instance when pupils can
meet a person with HIV/AIDS they develop a much deeper bond and feel more interested and concerned.
Participants concluded that:
• Only 7% - 8% of the Austrian teachers get in touch with GE. In order to promote GE teachers need to
be convinced that the additional effort of integrating elements of GE is worth it.
• It is impossible not being affected by globalization. Everybody is concerned with globalization as we live in
a “globalized” world. Therefore it is important to increase awareness of global interactions and complex
correlations to create critical individuals.
• Awareness on development issues is raised when people travel to developing countries.
• MDGs are related to global problems. To catch young people’s attention these serious topics can be
formulated in a positive way.
• Young people have a connection to a topic in their living environment they create a personal relationship
and feel more involved.
• The MDG issue has to be transmitted in an attractive way to the teachers. They won’t attend a course
named “Global Education” or “MDGs”. Accordingly, titles and course contents should be offered in an
interesting and catching way.
• The MDGs provide a very good opportunity or floor to discuss global topics as the highest level of
representatives and global players such as the UN are involved and the big topics are discussed. MDGs
can therefore be used as a trigger to get more support for topics of GE.
In Bulgaria, participants at the round table underlined several reasons considered as obstacles for the
inclusion of Global Education in formal education system:
• most of the teachers at schools and universities are over 50 years old and they are in captivity of routine
not wanting to learn new methodologies and approaches, while teaching is not a preferable profession for
young people;
• the aim of developing education and of global education in school and university curriculums is not
concretely applied, even if it appears in documents;
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• lack of knowledge of global education among educational agents;
• very strict school curriculum does not allow the inclusion of an extra subject;
• textbooks are overloaded with information and there is no space to include global issues;
• lack of enough out-class activities at schools and universities;
• lack of motivation in teachers and student for something out of obligatory issues;
• lack of interdisciplinarity.
Participants got the chance to exchange some good practices: there are some organizations which perform
workshops at schools out of the school curriculum. Some teachers are interested in developing education
and global learning so they include elements in their teaching process. More and more schools and universities
participate in international projects connected to non-formal education and more and more students
participate in exchange programs. Last but not least access to information is at high level and those who
want to keep updated have this opportunity.
In Italy, workshops have been conducted with the participation of school students, in order to raise their
European citizenship consciousness. Students, together with their teachers, have been invited to reflect on
some stories about the Second Millennium Development Goal, the Education Goal, to find out that
Development Education is first of all Education of what is going on in other parts of the world. They read
about Education problems among Roma communities, in Uganda villages, in Morocco rural areas, in Palestinian
territories. They reflected on the linkage between education and poverty, gender inequality, health, war. The
discussion focused a lot on the role of Development Education as an awareness instrument for young people,
in order to let them know their rights and the situation that young people are facing in other countries.
In Hungary most of the teachers’ taking part at the workshops think that integrate global education it
would be important to change the frames: the context of the subjects, length of the lessons etc. What
teachers feel they are mostly in need of is new working methods or even films, although they say that they
could use any new information about this topic. Teachers agree that the most optimal solution would be to
integrate global education approaches into lessons, although it would be probably more effective if it was an
independent subject and an experienced teacher would teach it.
Openness is a precondition of the topic and methods of global education to appear in formal education.
Besides an important point is that most of the teachers are not aware enough about global problems (such
as the MDGs), its background and effective methods so this way cannot support the effective learning process
of the students. Unfortunately global education is not even taught on pedagogical courses on universities. In
fact, it’s the teacher’s decision if he/she involves global issues and approaches to teaching. First of all decisionmakers, teachers, parents and youth have to recognise that Global Education is crucial. It is not a subject, not
an option, but question of death or life.
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In Romania participants underlined the necessity of a cooperation with other countries on the field of
Global Education, especially for what concerns information about developing countries. Teachers and
educators feel in need of a deep formation and the discussion developed around the importance of getting
information and how to help the education of educators and the exchange of information with the rest of
European countries.
In Slovenia the workshop dealt with the challenges of inclusion of developmental issues/global education
and Millennium Development Goals into formal education on all levels of education. The participants of the
workshop firstly made an analysis of the inclusion of global education in formal education in Slovenia (what
already exists, what are the obstacles for greater inclusion, reasons for not knowing MDGs), then they focused
on finding reasons for not knowing the content of Millennium Development Goals, which was the basis for
forming the list of reasons for the inclusion of global education in formal education and formation of
recommendations for a greater inclusion of global education in Slovenian formal education (only formal
education was discussed – primary, secondary schools, universities).
During the workshop some good practices have been presented, such as the fact that different organisations
perform workshops at schools; environmental issues are included in curriculum; at school students can choose
some elective courses, connected with such themes; it is up to individual teachers to decide how much
elements of global education they will include in their work and some of them are very interested in GE;
teaching Ethics at primary schools; young people choose quite often to volunteer; there are several toolkits
and manuals on global education.
Among the obstacles for the inclusion of GE in formal education system, the workshop it has been identified,
for example, that several objectives of global education in curriculum’s remain only on paper; that teachers
are overloaded of work; that there is a lack of knowledge about Global Education among teachers and
principals; that teachers sometimes do not practice what they teach (ex. they speak about recycling, however
in classes there are no appropriate trash bins); that teachers sometimes are not motivated at all abut the
importance of such topics;
On the level of education of the youth a lot has been made on the informative level, however we need
to think about reinforcing the strategic development plan. The content of the curriculum, which is good
at schools, actually functions only on the level of knowing. When it comes to living the values and including
them into everyday lives, they remain weak. Teachers could do more on this level, however if the national
objectives are different, this poses a problem, as there is no space for the inclusion of such elements in
the curriculum.
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proposals In brIef
In today’s' world, including Global Education in our educational system is a necessity, because it is an important
instrument for getting to know oneself and for the formation of ideas, so that you are able to form opinions
about different information, to acquire critical thinking. GE is a democratic commitment: everyone should
know his/her rights and the rights of others in order to promote an active participation. We need different
approaches on how to deal with poverty and not just some ideas on how much percentage of GNP we will
dedicate to development assistance. GE will give us more awareness about how we could change the system.
In order to promote a better integration of GE and DE in education system and a biggest awareness in the
educators, A.W.A.R.E. partners suggest some proposals:
• multilayered curriculum: classical curriculum does not reflect interconnectivity – without this we cannot
bring globalism in schools;
• revision of used textbooks;
• cooperation between schools and non-governmental organisations;
• inclusion into cross curricular contents – one of the approaches how to deal with the discipline connectivity
– teachers are receptive for this;
• obligatory attendance on consultations, seminars, workshops – concrete contact with the representatives,
so that we can contribute together to the development of the society;
• connection between education and labour market;
• NGOs play a vital role in Global Education and its promotion. Funding from national governments are limited
so that NGOs have to rely on EU-funded projects to conduct projects in GE. The support for Global
Education by the EU should be increased to reach and inform more people about development issues.
• Joint NGO activities from different EU-countries such as in the AWARE project are worth promoting and
allow an insight into NGO realities in different countries.
• Courses and trainings for teachers are a core aspect to further promote GE. It should be particularly
supported and funded. Every student wanting to become a teacher should have at least one seminar about
GE (compulsory subject for future teachers).
• Sending people to countries in the global South (e.g. Eritrea in the AWARE project) is a very good
opportunity to build a life-long connection to development issues. Sending (young) teachers to developing
countries could be a very good tool to further promote GE at schools.
• Urging principals, teachers and students to participate in international projects and networks
Inclusion of Global Education at all levels of education. Practical ideas level by level.
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In primary schools they could:
• promote projects shared by nets of schools;
• introduce new subject such as home economics (e.g. kitchens of the world), philosophy for primary schools,
ethnographic presentations of customs and beliefs around the world, music of the world;
• prepare every teacher to discuss in the course of his/her subject discuss the content of MDGs, stressing
what an individual student can do for the realization of MDGs (concrete examples);
• deal with themes (especially at history) from different perspectives (important on
• all levels of education!);
• developed social skills and abilities of argumentation;
• promote thematic camps;
In secondary schools they could:
• incentivate the sharing of time among students (put at students disposal facilities where they can spend
their free time together);
• promote activity days and volunteer activities;
• introduce new subject, such as colonial inheritance in history, sociology seen as consumer society and life
styles, several foreign languages and cultures, good approach to geography;
• propose cultural exchanges and twinning among schools;
• promote summer work camps.
At university they could:
• introduce a new subject (especially on natural science oriented faculties);
• introduce practical education as obligatory part of education – volunteerism;
• perform an open field learning with concrete challenges (include in certification);
• incentivate exchanges between national and foreign students;
• teach critical social theories (post colonialism, constructivism, Frankfurt school etc.);
• teach in an epistemological pluralism (not only 'western' science);
• video conferences (sharing experiences with other countries).
A multidimensional approach to the right to education makes some of the workshop’s participants formulate
proposals for different Directorates General of the European Commission.
dg for education and Culture: reinforce Erasmus and Erasmus Mundus Programs in order to increase the
mobility and the integration between European and Extra-European students, making these programs
available also for disabled students. Moreover, they think that this DG should formulate a legislation for
European schools as regard the right of disabled students to have a minimum number of hours of tutoring
each week.
dg for research: in European Universities the study of oriental culture and tradition should be promoted
in order to give support to the Palestinian students that suffer for discrimination and setting some prestigious
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scholarships could help talented girls continuing the studies in their countries, in which there are no equal
opportunities.
dg for humanitarian aid and europeaid directorate-general: considering the deep linkage between
poverty and lack of education, above all in poor countries, some meaningful proposals had been made also
to the Participants ask the first one to be active in the reconstruction of schools and Universities destroyed
during the long conflict in Palestine and propose to the second to send free medicinal for Aids in African
countries and to fund the work of volunteers that could offer free medical care to the families in order to
let the children go to school. Further they ask
europeaaid dg: promote the creation of special boarding schools for girls in poor countries: in these kind
of institutions not only they should have the possibility to study but also to learn some manual labours to
help their families economically.
dg for regional policy: help the European Governments to assure to Roma Communities adequate
accommodation and free health services and to integrate their children in the schools with anti-discrimination
measures.
dg for transport: considering the strong gap between rural and urban areas as regard the rate of illiteracy
especially in the poor countries, participants ask to this DG to involve some big transport enterprise in
realizing development programs with the main objective to set a free transport service in countries as
Uganda or Morocco, where big distances prevent children from attending schools.
dg for employment, social affairs and equal opportunities: being aware of the importance of education
for assuring the right of participation of people in society, participants had formulated some requests also
for this DG, asking to it a call for the activation of projects to increase the rate of women employment and
to raise awareness campaign for promoting the employment of both disabled and Roma people in European
enterprises.
dg for justice, freedom and security: Education is the only way to make people aware of their rights and
duties in society. This is why this DG should activate education programs on the theme of legality for children
since primary schools.

19

dossIer 1

the oasis-picture: dimensions, elements
and structure of global education 7
Global Education have to be the base of all formal, informal and non-formal education. We systematized five
times two areas for GE and made a picture for better understanding:
the dimensions of ge
On the attached oasis–picture the palm tree in the middle shows the ten parts of ge and their connections
(see below). horizontally the one big and the three little palm trees illustrate the time dimension. The
two trees on the left side symbolize the good and bad examples, the sustainable and the collapsed ancient
civilisations. These examples help to understand the historical processes and causes. The tree on the right
side symbolizes the education on responsibility towards future generations.The soil which turns to desert in
the direction of the future (of the right side of the picture) refers to the spoiling capacity of the Earth which
threatens the flowers with not turning into fruits.
vertically the picture illustrates the theme-dimension of ge. The fruits of the personality development
feed on the sustainable living (soil and the trunk of the tree).
But GE also educates the responsibility towards living creatures and beauties beyond the human.
The Sun (it can be associated with Aton, the Sun-god of Ekhnaton pharaoh’s love-religion) refers to the
substance of human which survives even the death. The development of this substance is the meaning of life.
The thunder-cloud symbolizes that not the technocratic averting but the development of personality is the
right answer on the trials of life.The expression “bad weather” arrived to the common language from the tourist
point of view of weather forecasts. By the way if we always try to restrain the weather (heating, air-conditioning,
travelling by car because of the rain, etc.) we will only make it more unrestrained (hurricanes, etc.).
the 10 parts of ge on the palm tree
five of the ten parts of ge (on the trunk of the tree)
help the sustainable living.the other five parts (the
fruits) help the development in personality. The
colours and the vertical placing show that these form
five pairs: DH-LG, EJ-DE, CC-CS, RM-EE, SD-PE. The
vertical order shows the demand hierarchy. For
example: reproduction is pushed into the background
if there’s not enough food; if the living creatures have
to escape they live even the food behind; so planned
7
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parenthood is easier to reach than nonviolence. The ten parts of GE will only be described here by a few
basic characteristic each.
Trunk 5: DH Demography (planned parenthood) and Health education.
The diagram of human population shows a shocking explosion. This is the most fundamental factor of the
global crisis and the poverty. Besides people don’t want it, it’s flooded on them as a natural disaster. About
six conceptions happen in every second on the Earth, and more than half of them are unwanted.The recent
step of human evolution goes from the unlimited fertility of living creatures to the responsible productivity.
Fruit 5: LG Love and Gender: learning to cultivate good personal relationships, education on gender equality.
Education of girls, rights and employment of women, and the availability of family planning means are the key
factors of demography. Loving relationships make us happy but the lack of them makes us greedy consumers
without satisfaction.
Trunk 4: EJ Enterprise and Job: preparing people for sustainable enterprise and job-seeking.
The world economy (the main cause of the crisis) will fundamentally change if we educate enterprisers,
decision makers and workers on global knowledge and responsibility towards the future.
Fruit 4: DE Development education on international development cooperation and solidarity.
One third of humanity is living in the poor countries. It depends on the Global Education whether the
international development cooperation (which is to help them) is dispensing cheap tickets to the Titanic
(namely it hands the Earth-destructive economy model over to them) or develops a sustainable civilisation
together with them.
Trunk 3: CC Conscientious Consumer education, advertisement-critic, consumer defence training. The
development commissioner of the EU astonished the DE conference in Brussels with the following fact: a
fashion company spends more on the installation of its new perfume then the EU on Development Education
in a whole year. Global Education helps us to fight against brain-washing. Enormous amount of money are
spent on brain-washing, because it really worth to sell glass-beads (western analogy for junk) and “fiery
water” (dependency) to the masses.
Fruit 3: CS Culture and Spirit: Education on non-material richness (intellectual and spiritual adventures,
creation, playing, joy, appreciating silence and cultural variety). The essence of the positive message of GE:
instead of the primitive consumer-existence we can become able to live the non-material richness.
Trunk 2: RM Resource Management education for sustainability and integrity of Creation.
The life will be harder and harder on the overburdened Earth for people who need too much material and
pollution-neutralizer to make themselves happy. It is catastrophic to car race in a short dead end. The Little
Prince life-strategy is the winning life style which does not need five thousands roses to be happy.
Fruit 2: EE Environmental education on loving the cosmic order, the beauty and the nature.
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It’s not the miracle which is missing from the world but the admiration. You are a guest in the nature so it
has to stay uninjured also after your visit.
Trunk 1: SD Security and Decision-making education, training on industrial and disaster safety.
GE contents have to be put in to adult education (workplace trainings, fire prevention education, driving
tuition etc.). According to an American Indian tradition, important decisions’ effects on seven generations
should be carefully considered beforehand. Not only should a language certificate be needed for a degree
but also a “responsibility towards future generations” certificate. It should also be linked with school leaving
and professional exams. Global education of law-makers is especially important.
Fruit 1: PE Peace Education, preparation for democracy, training on human rights.
Peace is seriously endangered by overburdening of Earth, scarcity and injustice. Human rights and democracy
can guarantee the vital interests of weaker human groups, of future generations and even of the living creatures.

dossIer 2

global education: sustainability on the limited earth
One of the main messages of Global Education is that the Earth is round. The reader might think now that
this is a well known fact. But the present state of humanity shows that it hasn’t already got to the common
knowledge. Columbus only realised that it is worth to start robbing campaigns to the West, too. He didn’t
think about the limits of the Earth as he took full advantage of the New World. He didn’t raise the question:
why we don’t have enough places in Europe any more? And where will we spread further when we have
already overcrowded even the New World?
Since then neither most of decision-makers nor the man of the street did realise that the earth is round
which means it is limited. According to the report of the UN Population Program 2005 about 76 million
unwanted conceptions happened last year only in the so-called developing countries. But only very few
people take care about this. “Where God gives a lambkin, he also gives a land for it” says the naive saying. It’s
trying to shift the responsibility for fertility, supposing the Earth has no limits. Lots of politicians and
advertisements promise endless growth. Lots of economy adventurers fill their pockets with money referring
to this infinity. Speaking about sustainable growth (or about sustainable development with a meaning of
growth) is a self-contradiction.
one of the main goals of ge is sustainability. It doesn’t mean that things going on now should be going
on like this for a long time!
A simple definition: sustainability = the ecological footprint is less than the biocapacity.
Our ecological footprint grows proportionally with population and consumption. Environment-friendly
solutions are moderating it.
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We burden the Earth more than its capacity would bear, so the following things happen:
- We ruin the Earth’s biocapacity while a continually growing population is trying to live on it.
- We cause a loss to the biodiversity, to the weaker groups of humans and to the future generations.
- The forests, the soil and the species perish, the climate changes, the ground water sinks, the energy and raw
material sources are running out etc.
Several civilisations in the history overburdened their lands. Some of them collapsed. Some pursued ruthless
exploitation on newly conquered territories. Now the overburden became global.There’s no place to spread
to. Humanity can only choose between a collapse-type DECREASING or a voluntary gradual deCreasIng
of population and other earth- burdening things (production, consumption, pollution, violence).

global education: good news
The inevitable decreasing and the unsustainability of the living standard’s growth are bad news. But GE has
mainly a positive message: it’s possible to develop the quality of life without limits, because it is possible
without material growth.To understand this positive message the third dimension of GE is needed. GE focuses
not only on the material needs of people but mainly on the development of the human personality (including
that substance of it which according to most of the religions and philosophies survives even the death).
Beyond the global crisis there are fundamental religious and philosophical reasons: fear of death and the
desire for the everlasting biological youthfulness, the myth of growth, the estrangement of belonging to a
group and being appreciated, dependences on consumption, safety as quasi-religion, petty ability for the direct
experience of the non-material richness (spiritual adventures, intellectual treasures, loving-relationships), the
slowness of human evolution on the field of planned parenthood instead of the unlimited productivity of
living creatures, the ascendancy of interests over values, the paleness of cosmic amazement and mysticism of
nature, escaping from silence because of unsolved psychical problems, play and recreation are becoming
business, withdrawal of religions from reality, etc.
GE is like a satellite picture in the beginning of the weather forecast. After it the meteorologist approaches
on our country and residence and helps us decide what to wear and what kind of program to arrange. GE
helps us to form a successful life-strategy by making us understand our situation and the effects of global
and historical processes on our local lives. The invention of the bicycle (one of the favourite tools of the
youth) is a good demonstrative example. In 1815 a far-away (Bali island) volcano eruption sent out enormous
quantities of dust and ash to the high atmosphere. This caused a so-called „year without summer” in 1916
and there wasn’t any crop. Famine broke out and because people couldn’t feed the horses either they ate
them. Decreasing of the main means of transport led to the invention of the forefather of the bicycle in
1817. The running-machine was made of wood and it could reach a speed of 14 miles/hour. This example
shows the danger and the chance very well in the time of climate-change.
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medIa Involvement

strategies and guidelines to change the way media
deal with the topic
Ananse and the pot of wisdom
... or NO ONE PERSON CAN HAVE ALL THE WISDOM IN THE WORLD
This is a very old story told when the world was young . It is about how Mr. Ananse the sly and greedy one among
all the animals in the forest outsmarted himself. As the story goes Ananse, that is still his name, but did you know
that his first name was Kweku because he was born on a Wednesday?
One day Ananse collected all the wisdom in the world and decided to keep it all in a large pot for himself. Now
he said “I have all the wisdom of the world for myself. At least that was what he thought, being such a greedy
person. Kweku Ananse then tied the pot of wisdom around his neck with a strong vine rope and let the pot hang
in front of him. But then he was afraid that someone would find the pot of wisdom and steal it.” What shall I do
with my pot of wisdom?” He thought and thought and at last he said: ”I shall hide the pot on top of the tallest
tree in the forest.” So he searched the forest until he found the tallest tree which happened to be the thorny silk
cotton tree and brought the pot of wisdom to the tree. While Ananse was trying to climb the thorny silk cotton
tree his son was watching him. ”Father,” he said,” "What are you doing?".
"Well" said Ananse, “I have in this clay pot all the wisdom of the world and
I am going to hang it on the top of the tallest tree away from everybody,
then I will be the wisest in the whole wide world."
"I have an idea." said his son. "Why not hang the pot behind you instead of
in front of you. Then you will be able to climb the tree.”
Well the sly one Ananse hung the pot behind him and to his surprise, he
was able to climb to the top of the tree with his pot. Finally Ananse sat on
a branch of the tree holding the pot of wisdom. “I thought I had all the
wisdom in the world.” He thought to himself. “I thought I had it all in my pot
but my own son has wisdom not in my pot.” Then he made a statement
that we still use today. “No one-person can have all the wisdom in the
world.” On his way down he dropped the pot and it smashed into many
pieces and scatted all the wisdom all over the world.

Knowledge is being spread with information and media are the ones who most frequently carry information
in their pots. Development issues and contents, which are covered by Millennium Development goals often
remain hidden in these pots.
Why are the media an important factor in awareness raising activities and spreading the knowledge about
development issues and Millennium Development Goals? In the analysis of realization and knowledge about
the Second Millennium Development Goal, which was made within the AWARE project in 2009, where
2.334 young people from Austria, Bulgaria, Italy, Hungary, Romania and Slovenia were interviewed, we found
out that the most important source of informing about MDGs are the media. It is fair to say that only 39%
of the interviewed people have already heard about MDGs. Most of them (27%) got the information about
MDGs through television, as important sources of information it is worth to mention also internet and
written press, as 34% of the surveyed population got their knowledge from these two sources. If we count
the percentages together, we quickly realize that media informing about Millennium Development Goals
sums up to 61% of all informing. It is fair to mention that 75% of the interviewed young people believe that
the level of information about reaching universal primary education is insufficient.
The reason is that mass media give little attention the MDGs, because the public interest for developmental
issues including human rights, poverty, access to education in the so called developing world etc. is too small
to make it a serious concern. Another reason is that the MDGs address very complex and globally
interconnected issues and it is often difficult to get the message through. This is also amplified by a variety of
campaigns and actions from UN and NGOs (UN Millennium Campaign, Stand Up - Take Action Campaign,
Millennium project, Education for All, etc.) dealing with the topics, but are hardly perceived by the wider
public which is not specifically interested in this issues.

Western-African Tale. Accessible on:
http://www.allfolktales.com/wafrica/anans
e_pot_of_wisdom.php (28 January 2010).
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hIghlIghts from the projeCt
Awareness about the importance of the Millennium Development Goals in partners’ countries is limited
only to a relatively small group of people and experts interested and working in the field of development
politics and cooperation. And within this group only a very low percentage of experts, teachers, university
lectures are specifically addressing the MDGs.
The workshops in school showed that there is very little knowledge about MDGs and the topic is very
complex for school children; children also have very one-sided knowledge about Africa, developmental issues,
human rights and are mostly influenced by mainstream media.
School kids are very interested in and are compassionate about the GE topics behind the MDGs (poverty,
education, child mortality, women equality) but ask what they can do to make the world better.Young people
need concrete projects to engage in (it was always more interesting, when we showed them examples of
small projects they can engage in, that they can establish school partnerships with, etc).About the topic subSaharan Africa, we have found a very little knowledge about the continent, and especially about specific
African countries ; it very much depends on the interest of the teachers, if specific topics are dealt with
during school classes. Most interested teachers are those teaching geography, religion/ethics, agricultural
studies, English, economy, history. A successful strategy was that of bringing experts originated from African
countries to schools, speaking about their personal experiences.
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hIghlIghts from dedICated dIsCussIon
In all our countries the discussion took place in view of the mostly negative representation of Africa in our
media. Especially in the context of the achievement of the MDGs, Africa appears as the biggest global
“problem area” associated with catastrophes, hunger, war, diseases (HIV/Aids), child mortality, corruption,
underdevelopment etc. The Football World Cup in summer 2010 in South Africa was a great possibility to
present a new, positive and differentiated image about the African continent. The question remains what
happens next. Discussions took place among journalists from either mass media as from smaller independent
and professional media, including media made by migrants, among students and teachers, among
communication experts. They all discussed the role of MDGs with a focus on sub-Saharan Africa during the
A.W.A.R.E. Action Week.
The main results of these workshops can be summarized in the following points:
• Few Europeans know about the Millennium Development Goals.
• The topic Millennium Development Goals is not attractive enough to be captured by mass media and
appears only on special occasions such as the MDG summit.
• Mainstream media report rarely about Millennium Development Goals. It is rather niche, specialized media
or professional journals, who deal with the subject and provide well investigated background articles and
analysis on development issues.
• The Millennium Development Goals focus on poverty reduction and one important instrument against
poverty is information. The people who are not sufficiently informed about their own destiny will remain
poor.
• Mainstream national media with an explicit educational mandate should pay more attention to promote
reports about development issues in order to raise awareness of the public.
• Besides media representation of development issues, education begins in schools and school books. A
review should take place about the kind of images communicated about Africa.
• The problems why there is so little news coverage about the MDGs depends on the people in charge,
mainly programme directors and owners of the media. Whenever there is a need to report on
development issues the journalists although personally engaged in development issues get the feedback
that quota of media consumers is falling because people are not interested.The aim is to raise the interest
of the public on those subjects and not to overburden them.
• NGOs have many problems with encouraging the media to report about their programmes or certain
topics, they need to find a committed person from the media to be able to carry through their voice,
because media doesn’t cover the topic ’MDGs’ or even if it’s mentioned it’s during times when it’s very
unusual for people to watch TV (e.g. very late at night).
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• It is fine to report about UN activities but people have the impression that everything remains unchanged.
The only alternative is not to rely on external things but to concentrate on your own objectives.
• The issues in context with poverty are issues which dispread clichés and stereotypes. There remains the
risk that prejudices may be enforced. This also affects the African continent, which often is mentioned
within negative headlines in the media in connection with the MDGs: “Africa remains a problem area”.
• Talking about Africa and MDGs the question of development aid or rather development cooperation
arises.
• Football World-Cup in South Africa: it helped to place more MDG issues into the media, but what is
left for the period after the World Cup? It is impor tant to keep positive news about Africa and
development issues in the media.
• Concerning media representation about MDGs or Africa in our countries there are some media initiatives
who are worth being mentioned: in Austria Radio Africa TV has been founded for instance to ameliorate
media representation about Africa and Africans in Austria and also in order to fight against racism. M-Media
conducts media campaigns doing awareness-raising against racism and xenophobia and provides a platform
for independent media interested persons; one of the organizations in Szekesfehervar (Hungary) had a
unique initiation called ’Media breakfast’ where the interested NGOs and representatives of the media
gather together for a short time in every month to ensure time and place for the NGOs to introduce
their actual programmes and topics.
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proposals In brIef
media
• Promotion of smaller independent media focusing on development issues and background stories.
• Fostering/establishing cooperation between bigger established media and national broadcasting corporations
with smaller media dealing e.g. with topics like development cooperation, human rights, migration, etc.
• Carrying out and funding of media projects in schools in collaboration with local TV channels, migrant
media, where they are present
• Promotion of young journalists, journalists with migrant background, scholarships, students exchange,
exchange of journalists in the framework of development cooperation.
• Funding and promoting more awareness raising projects on MDGs, development cooperation,
Development Education & Global Education.
• It would be essential that a press release includes a serious or new information to the media that is
convincing so it worth to make researches in that topic and report about it.
• As the mass media reaches the ordinary people it would be also important to phrase the press releases
clearly, without any specialized words (Journalists say their work is easier if the press release that is sent to
them is clear, well-structured and all the important basic information can be found in it).
• It would be useful to realize international trainings and seminars for journalists and media experts in order
to change their attitude to the topic.
• Create an independent European media dealing with the MDGs and other European issues.
public awareness-raising
• AWARE Action Week: big children’s festivity (Fest des Kindes): place MDG issues within a wider public
event by holding workshops on e.g. children’s rights or in showing children via strategy games from Africa
what children in Africa play and what their educational situation is. Another useful tool is the MDG-game
used by Austrian partner, through which children become acquainted with the subjects of the MDGs and
get insight into certain problems related to them.
• In the context of MDGs and sub-Saharan Africa, like it was the focus of the AWARE project, it is pedagogical
valuable to engage workshops leaders and development experts with e.g. African background because they
are able to talk to people out of their personal experience, which makes people more interested and aware.
• In order to increase public attention realize more international informational campaigns about the MDGs.
• An increased level of cooperation among various NGOs working for the achievement of MDGs would
influence strongly media and society.
• European DG Information Society and Media (Infso) and Communication should launch more awareness
campaign, focusing on MDGs issues.
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how to Involve ngos

and publIC admInIstratIons
Wise Man
Once there was an old man, who lived with his seven sons. The sons constantly
argued. Each of them wanted to inherit his father’s land and money by himself.
One day the old man fell badly ill. He knew that he will soon die, so he called
all his seven sons. They all came. Each son wanted to know, what he will inherit.
Ethiopian tale of the Tigerian people.
But the old man didn’t give them anything. He sent all of them in the forest
Rogelj-Petri!, Silvestra (1990): Sol
and ordered them to bring him two sticks each. The sons set out to get them. Source:
in zemlja: Pripovedke etiopskih ljudstev.
They soon returned from the forest, each carrying two sticks, as they were told
Ljubljana: Zalo"ba Mladinska knjiga. P. 153.
by their father. The father ranged them, putting the eldest son at the beginning
and the youngest at the end of the line. Then he said to the eldest son: “Place one of your stick over your knees
and try to break it!” The son did as his father told him and thus broke the stick. Then the old man ordered the
second son to do the same and so the second son broke one of his sticks as well. One at a time the old man
ordered all of the other sons to do the same so that each of them broke one of their sticks.
Then the old man said to his eldest son again: “Now tie all of the remaining seven sticks together!”
The son did as his father told him to do. The father then ordered: “Lay the sheaf of sticks over your knees and try
to break it!” The son tried to break the sticks, but couldn’t. Then the second son tried to break them, but he was
also not successful. All the remaining sons tried as well, but none of them succeeded to break the sticks. Then the
old man said: “I will give my land and money to all of you together. If you stay together, you will be strong. If you
don’t stay together, you will be weak and the enemies will defeat you!”
The story about the wise man shows us that we can do more if we act together. One of the goals of the
AWARE project is also to encourage target groups to work together in order to raise awareness about the
MDGs. In this sense, this sections aims at investigating and propose how it can be ensured that all stakeholders
work together, exchange practices and make common strategies.This does not only include the cooperation
between NGO sector and governmental bodies in the field of education, but also in the field of development
assistance, support of projects focusing on MDGs, development of common strategies for achieving MDGs.

baCkground of non governmental
organIsatIons and publIC admInIstratIon
On the level of non-governmental organisations there are some activities and projects, which are connected
to universal education in all partner countries. In Austria all the non-governmental organisations, which are
active in the educational field, have general knowledge about the Second Millennium Goal. In Bulgaria in
comparison to the public institutions, NGOs are more active and make more efforts for achieving the Second
Millennium Goal. They are working to improve the school environment and together with school councils
participate in school management.
They also work for the changes of the legislation in the sphere of education. Bulgarian NGOs show low
level of information about the Second Goal. Only organizations, whose work is directly connected to the
topic of education are far more interested and informed about the issue. The predominating answer of the
NGOs to the question about the knowledge of the topic is: “I do not have such information.” Most of the
NGOs say that the educational institutions in Bulgaria do not work. However, after comparing the level of
information concerning the Second Goal among Bulgarian NGOs, public institutions and people, the NGOs
are the most well-informed and interested ones.
The Hungarian non-governmental organisations are not very interested in or do not possess the proper
knowledge about the MDGs in general. In Italy the NGOs are very interested in the subject matter and
consequently know the content of the Millennium Goals well. Concerning concrete actions, the situation in
Italy is quite similar to the situation in Bulgaria and Hungary. The Romanian NGOs devote on average 5 %
of their time to issues concerning universal education, whereas they intend 20 % of their activities to such
content. In Slovenia the situation about the knowledge of the Second Millennium Goal is the same as in all
other partner countries. The main problem in getting appropriate answers from the Slovenian NGOs is
connected with the lack of human resources and financial undernourishment8.

8

30

AWARE Comparative Report, p. 84
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hIghlIghts from the projeCt
In AWARE countries, situation about Global Education is different from one another. Challenges to be faced
are different, but all of them have got as objective an increased level of Global Education activities. In Austrian
schools, where curricula are very good and teachers have got the opportunity to design the class, the main
challenge is educate teachers to make them aware of the importance of Global Education and teach them
how to integrate elements of Global Education in their courses. In almost all the other countries, the main
objective of NGOs about Global Education is to push because the topic would be took into consideration
by all the education agents (principals, teachers, institutions).
The idea is to change something here so change will happen also elsewhere. The aim is to bring GE topics
into the schools. Through education we should produce “critical global citizens”. The importance is to form
critical, reflective people instead of consumers of education. But it is impossible to evaluate education and
results cannot be measured. There are studies which claim that people are focused on their close-up range.
That means that if in Ethiopia people die from hunger they will be little concerned unless they have a personal
relationship for instance through exchange programmes. Equally teachers and/or pedagogues working with
GE having travelled to the South gain rich experiences from these countries and develop a “global
consciousness”.
Aware Project activities showed how difficult is to bring NGOs and Public Institution to cooperate, especially
over the topic of Development and Global Education.

hIghlIghts from dIsCussIons
Participants of these workshops focused on the cooperation between non-governmental and governmental
sector in the field of realizing Millennium Development Goals, that will be realized only if each part plays its
role in a common strategy. The participants also focused on a wider cooperation between NGOs, Public
Institutions, other organisations, and students as the focus group for understanding, promotion and further
inclusion in the field of international development cooperation and humanitarian help.
NGOs in Austria can apply for funding at the Austrian Development Agency who administers the budget
provided by the Federal Ministry of International and Foreign Affairs (BMeia). The Austrian Development
Agency promotes apart from development projects abroad also awareness-raising in Austria. Funding
concentrates on MDGs, world economy and fair trade, human rights, global education and intercultural
dialogue.9
The aim is to reach a range of different target groups and stimulate interest and commitment about topics
of development cooperation in the Austrian public.
These are some examples for projects regarding Global Education in Austria:
• Infothek:
- Rental of educational material, videos/DVDs, games etc.
- Rental of literature package about specific regions or topics of development cooperation
- Consultancy: global education or other educational questions
- Online catalogue
• Workshops: With topics such as banana, chocolate, coffee, cotton, soccer, globalisation, orient, clean-clothes pupils
learn about global interrelations.
• Exhibitions: With photo exhibitions subjects such as women, children and human rights, environment and development
are offered.
• Trainings: Seminars and trainings for teachers are offered to improve their knowledge about global education.
• International Projects: Many NGOs active in the field of GE conduct projects related to campaigns, awareness-raising
etc. in Austria.
• Work camps, voluntary exchange, practical training abroad.

The cooperation between ADA and NGOs is good and valuable but funding is limited. At least 10% of the
project volume has to be financed by NGO’s own funds.10
The “austrian strategy group global education” outlines its strategy for the integration of Global Education
9

http://www.entwicklung.at/foerderungen_und_ausschreibungen/entwicklungspolitische_kommunikation_und_bildung_in_oesterreich/

10
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http://www.entwicklung.at/uploads/media/EPOL_Richtlinie_Foerderprojekte_Einzelprojekte_2010_01.pdf
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within the Austrian formal education system as follows:
“The Strategy for Global Education aims to make Global Education widely recognised within the Austrian
education landscape and to strengthen it. This will be achieved as follows:
• Strengthening of the structures of GE in the national formal education system, especially in the areas in-service training
of teachers, teacher training, school development, curriculum development, external GE programmes and educational
materials for schools and pre-school/ kindergarten pedagogy.
• Widening academic lecturing and research in GE as well as promoting a process of reflection on theory and practice
of GE; especially by offering a wider range of courses and lectures on GE at Austrian universities.
• Carrying out research projects, promoting publications on GE.
• Developing further the concept of GE.
• Strengthening GE in the non-formal education sector, esp. in adult education and extra-curricular youth-work.
• Establishing a commitment to GE with various actors and stakeholders in society.” (Strategy Group Global Education)11

Some local authorities provide funds for DE/GE in Austria and make application procedures transparent on
their website while others are still inactive and/or have non-transparent procedures as to funding
opportunities.

11

Strategy Group Global Education (2009) Strategy. Global Education in the Austrian education system. Vienna / Salzburg, Dec. 2009:
11 http://www.komment.at/media/pdf/pdf64.pdf (12.10.2010)
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proposals In brIef
• Introduce Global Education in the curricula for teachers’ trainings at university level and in pedagogical
high schools;
• Promote seminars and further education for teachers;
• Promoting and funding of teachers exchange between North and South;
• More teachers with migration background into schools;
• Foster cooperation between NGOs and pedagogical high schools and Universities concerning Global
Education;
• Strengthening Global Education in the Austrian formal educational system as well as in non-formal
educational systems and youth work;
• To activate the relationships with Government and others public authorities to achieve better results;
• To activate the relationships with private sector firms rely on market mechanisms to provide incentives for
mutually beneficial exchange;
• To involve more active the civil society actors and to utilize better independent voluntary efforts to
promote the MDGs and all aspects of social, economic, or political development;
• To improve the trust and credibility of NGOs by civil society;
• Representation and advocacy, based on affiliation with poor, socially excluded people;
• Develop capacity of Governmental and NGO managers in organizing and managing activities related
with MGs;
• Develop skills training for Governmental and NGO managers for sustainable development;
• Good working partnership with NGOs, Universities and Government institutions actors to achieve MDGs
goals;
• NGOs assuming a more active role in lobbying and advocacy components in the stages of development
and implementation of related public policies, and an active role in evaluating public policy strategies and
implementation activities of NGOs in schools;
• Cooperation between NGOs, local administration and teachers;
• The introduction of pilot programs that lead to a framework for the inclusion of the activities related to
Development Education in school ;
• Develop methods and resource kit for teachers and local administration;
• pecial meaning of mutual willingness for cooperation;
• meaning of invigorating capacities of non-governmental and governmental sector;
• in some countries most of the international development assistance is given to multilateral help, however
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through bilateral assistance we could assure larger support of the national public to international
development assistance;
• important value of collecting and exchanging of expert knowledge and experiences (technical also) and
formulating project partnerships/coalitions of partners ;
• meaning of public-private partnership and formation of a tax system, which would stimulate the private
sector to co-finance development field;
• importance of education for development, inclusion of developmental issues in school curriculum’s; to
activate and connect (internationally) young people;
• the need to change the formation and the execution of development politics (a need for a wider timeframe
for execution of projects);
• challenges lie ahead for executors of developmental politics;
• young people showed their will to be protagonist in the push for change, feeling part of that civil society
that can make pressure on national governments. Thus, promote the increasing of responsibility, civic
consciousness, stimulating the dialogue between Public Institutions and the population;
• again young students propose that European Commission sets dead-lines and sanctions for those national
governments that do not fulfill Millennium Development Goals commitment. This position would increase
the dialogue between European Institutions, National Institutions and Civil Society organization committed
in MDGs.

“Getting people experiencing poverty, NGOs and other stakeholders like regional and local authorities
engaged in developing comprehensive, multidimensional plans to prevent as well as tackle poverty is essential
to get ownership, accountability and to ensure effective, coherent strategies as a base for contributions to
Europe 2020’,
The European Anti-Poverty Network – Key Messages to EU decision makers and stakeholders, prior to the
Round Table on Poverty and Social Exclusion, October, 2010.
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